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Recasts:
— Their Characteristics and Roles in Second Language Education —

% e AR
NABEI Toshiyo

Abstract

This article reviews major studies conducted to investigate the nature and roles of recasts
in the second language education. For the past 10 years, recasts have attracted cognitive-
interactionist Second Language Acquisition researchers because they are hypothesized to be
one of the most effective feedback types for form-focused instruction. However, findings in
experimental studies and classroom observation studies are contradictory and the
effectiveness of recasts as corrective feedback is not conclusive. This paper reviews the
findings from both experimental and observational studies and considers implications for using

recasts effectively in Japanese foreign language classrooms.
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1) ¥+ A b (recast) 74— K3 7 (feedback)
HSREs (SLA) AHEE#CE  (foreign language education)

1. IILBIZ

1905, 12877 ar2@BUE SRR VICHTAMESET, [VFr R
b (recasts SVEL)] LMENE 74— KNy 7 RREICEE EToTWVE, VF ¥ X+
B BFCSHEFBENTHL LT L2ERFHSL—H T, TOANIMEEILRVETEHLD
Bo ARTIE, VF XA MEIMHINIREFOFHMEREL, V¥ v A M X BLFHEEORH
cHBET S,
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2. AY557vare)Fr XL

V& vy A MIETAHRIE, FSEEBRCBILA 557 ar (HAERK) okt
MRZHEST 0B THEATVS, WHWSFRHNT 70 —7F (cognitive approach to SLA) %
EBMfER bR, FEBVEESHEONELEBRTIAN AL MEPENEILELTVES
B 2) LEMRBE L OE_SHEBRREROPKIIH L DL, Long (1996) DA ¥ 557
a R THb, F_EBFEENFHESECTA VYT arEiir e, BERHED-OIC
ERACH (negotiation of meaning) 2SI N, ZNICL > THEREHEIMEE SN S L W) FT
bHooY I, FEELHESHOEGESE (LLUTNS) 25T 58, NSIXFEFEEDNS)
EVEETE LRV, BESELL LD o2 L2 ML 0D HFETHFIRL, 2OV 7
FVERTT, FREZL)—ERLIEEHBVELED, VD2 YRTVRINIEZ 2%
NeTh, TOXH) %, BHREMLAED ZOOERLKW (negotiation of meaning) %, B 5
FEBBICBWCEELRBE 2 T5LEX 5N T2, Long (1996) 12X HE, EHREH%5] X
BZIAYIIT70ayi3 ATy eTI Ty b, £ L TEBEICAET 5 RAIEE
TI. FRIBIRAYTERT] (selective attention) % EEIYISHE DU, FSHEHRLRET S L
ERT 2 (pp.451—2),

LongD 4 ¥ 577 a VMRRERIET AHRIE, 12572723 v ORTEREIIGZS
hoA4 7y befiagitl, ENOOFEBBRICIBI2EAMEOMRICER L, 41 7Y b
E. ZORBIC KD MEEMICHTTERL I LN TE D, FlRIE, FHREVRLA VT
MM - BT L THRABNBET I (model) &, FEFOFRFFII L TRBMIZEG RS
NB74— NNy (feedback) &IZFFHIENTED, 74— FNy ZI3HEIZ, BRI PD
ol EmIFo EVRTIRN T 1 — F2¥y 7 (explicit feedback) &, i) DFHEE I L EH
V2R L 22 WIEIRID 7 4 — R28w 7 (implicit feedback) (2175 Z EHTE S, Long (i 218
1996) % Gass (1997) (ZEELEHBmOMELMHE) T, 4 ¥ 7y M & LEOBFEREM (positive
evidence) & FERFML (negative evidence) & XBIT 5, HEIMLE, FEENERICEHIZ L
DEWICLAD T2, ELWIHETH S, —F, SEitilid, oozl HENR R
RHBETIE, FTA Ty PELTRILRWVWHDTH S, 272L, FLEFHRFEEIIL-T
., BoaLHERR-E DB LZLERHINEVEDLL LRV ENL VD, BEIER
(negative evidence) (&7 4 — NNy 7 L AIFEFER VW ENLZ L b H D,

19904E IR DD, 41 V8 T2 2 a VIRE AR LI T, ekl X7y b)) B
FFICBRIN 7 4 — F Ny ZICER%2HTT, TORREERIHERL T Do ZORNDO LN
12V F v A MFESMES T N5,

Il 5
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V¥ xRN (BEH)

3. VJ¥x AL

) F v A M, FEEORGEICH LR &, JahE (B2 I EHARPNS) 25, FEiEOb & D
EWRIIZEZ T, TAEFORNERZYNEILETICEZE 74— NNy 7509, BEARPIZIE
ROFBEDFESIINTHHEIFEOSVELY) F YA MEFENLBDTH S,

(1) Teacher : What did you do this summer?
Student : I go to the Disneyland this summer.
Teacher : Oh, you went to the Disneyland. How exciting !

COBITIE, HEMIRFEOERLHNEFRZYNSEL T LA, FHHEOMGIORY BHER
Dgoxfliosz) ZETIELTWA,

JEF v A PEWVHIFOZIE, B SIEEAIZE TR L WO TH 5 19904E8 0
HICE—SEYHMEOTE TlibN S L ) Ik 572D %, Doughty(1994) »°4 _SEE S
RTHETDODVHEEN EALNDL, LEL, BRYDHLMEFOREL, KFOHNEES Z &

ZEELWRBICEVESTHNEO HEER, 1 25572 3 VIR TIRENLEID? S 3 TICEk
ENTWz, A EHVIEBHEENSEDA VI T2 arDF—5, E_EEOHE
Pz Té?ﬁ(ﬁfﬁ&”‘“%@%/§777/3/O)MQET I, BAELRSYF Y A MEIERTH
HIBVELDOEFENE L H D, Bl21E, THEMF] (confirmation check) EIFIEN B HER
DIEER, HFOBER L7722 L 2MErD L 5%EE RI-THEELIRTI. £ CIHFOER
D%Ebw%ﬁK%ELf%§ﬂ¢:tf%@%%%%ttfwao%@tb\%wmwm
WHbB L), NEEMOLIE)F v A MERLLDOTH 5,

(2) Confirmation check

NNS : what are they (.) what do they do your picture ?

NS : what are they doing in my picture ?
(Gass 200312 & % Mackey & Philp, 199805 [H)

Pica L X DIFERFFEH 72 H I3, LB _Seh L L TH#E (BTFESL) HARAZFA & NSAS
5 AT &fT2 T2 IRM OGO (Pica, Holliday, Lewis, & Morgenthaler, 1989) T,
HAANESLEFEBE DY 2 HEALEIEIINSAR L7 1 — NNy 2 % [BIE%2 AW NEH
72 (confirmation requests with modification) | % [525 & 26k % I W 72 N A2 (confirmation
requests with completion or elaboration) | & WA T3 L 720

(3)  modification
NNS : house has three window in first floor.

. - 9
NE ¢ three windows! (Pica, et al. 1998, p. 87)
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completion or elaboration

NNS : because my answer is uh ...

NS : ite ?
opposite (Pica, et al. 1998)

I BENA VY T2 a vOWfFETIE, [tz (paraphrasing) ] (Spada & Frohlich,
1995), [ZEH Zhn 2 724 0 38 L (repetition with change) |« [958 (expansion) | (Chaudron,
1977) &l W FEHD, [VF vy A ] ofthbhIicHwSN TV,

®)

paraphrasing

Student : I saw movie Sunday.

Teacher : Oh, you saw a movie on Sunday. (Spada & Frohlich, 1995, p. 24)

repetition with change

Student : Le maison est jaune.

Teacher : La maison est jaune. (Chaudron, 1977, pp. 38-39)

expansion

Student : Et c’est bien.

Teacher : IIs ont pensé que c était. (Chaudron, 1977, pp.38-39)

FERSICHERICHENDL ) F v A ML, A GBEXD L Lbh > Twb (Lyster,
1998b) o SEAT T HEAY OERDZITEIFEH L TIELWERBICLAZ) FY A MR, SRV DH 5

Xz

ARGBCELWERIZLZYF v A M, ELCETZIFTRL, SHIH LWERZM

A7V FYAMNRETHE, BFEOBAIHIE, FAA Y MA—2a Y TEVEHLET DD
P, TRA Y A= arTTHONT, RATAHIENTE D, HlxiE, Gass(2003, p. 239)
. ROZOD) F v A N GALEHEEZBNIG VT WS,

®

12

AV A=Y aro)Fy X b

NNS : What doctor say ?

NS : What is the doctor saying ?
(Gass, 200312 & % Philp, 1999, p.92 D5 | FH)

THeA Y b A—2aro)Fr A

Student : Avant que quelquun le prendra.
“Before someone will take it”
Teacher : Avant que quelqu'un le prenne.

“Before someone takes it”
(Gass, 2003 12 & % Lyster, 1998, p. 58 D5 )



VETA N (I

F72, SHENBEPLE, FHREOED L) BEYISHE LTI F Y A MR 5 DPHREL
gL BB — I, U F Y AME, LEMNEBRVISGLTICREIAZ Do TW
o BlZIE, Lyster (1998b) (&, HFFDADDT IV AFEA Y=V a VEETRI o274
—FNy 7 OF =8 25 LIkER, EEDIERR D IS AEEMD 7 1 — KXy 7 D72%
B, UFRYANE o E R LTWwW5A, Mackey, Gass, & McDonough (2000) DWFZE Tl
T A A THEFEEZFERESLFEEANNS & ¥ A7 ICY A LZBEOREET, JCEWFRY D44%
I LTNSDY F ¥ A bASEZ o TWh, Oliver (1995) (&, ESL &ENSOFHRTAF 2712
WY ALA TV B RPOXFEEGH L7z, FHNSIE, ESLOFHRDOLER LAY B Z ILH
B L EEROMRY . EFELBFHOA L LIZ, bo BTV F Y A M EfTo T,

VXY AMI, A V8T 2arFOT 4= NNy 7T, HBEIIBIAZ LTV,
A8 770 a HIRIB 74— FNy 7 O¥GL LAY F v A b Th BMEHADITR D FIC
BARIZEHIZ, VF XA PEXETINBEETVE LAY, B4 2EHRTOEERIZHA > TS
ZEBEEKD, TOFVELITADHEEDS S /R LT\ 5, Pica, et al. (1989) Ti, FAIC
BwhbiiieFA4AApar, 4 vP4—RA—Lal®ryd, FTXV—BEIODDI RSB
DT A—=FNy 7T, V¥ xR MaxET [NEME] (confirmation requests) 7253 43® 2 DL 1
DEETEI 5 TVE I EFMEINT VLY FEPORMEEHREDA V5T 7 a D
T4 =Ny 7 Th, V¥ YA MIFHVEHETBI %, Lyster & Ranta (1997) &, 1 ¥—T =
YEBETHEMPEFRD 7 F V AFEDORY IS LTERSD 74— F)Ny 7 OfffE % /A& L 7225,
MR 2RO 7 4 — NNy 7 6 FifH, (a) LHEM 2P (metalinguistic feedback) . (b) 15 1E
FTRELDOHAELZTEFEHL TR ZEGEICHIT S 5FE (elicitation) | (c) (LR
(Clarification request) , (d)# 1) &K L (repetition), (e)BI/RAYETIE (explicit correction). % L T
OVFX 2 PORT, JF XA PROEE (56%) IfEDNDE T4 - NNy s THBHIL
#5E R L7z Doughty(1994) DOFAETIE, HEFELFFHL TLREENZHEHT 277 v AFEDOR
K, ZEDBRDIIHLTO oL b S RBENTT TV ANBED 7 4 — FNy 25, ) F v
A MTHo720 Doughty D 7= 5128 B &, ULHDORY 78 5 FFE T T2MBE SN TB
D, ZDH) b, HEO ) F v A MI260EBE S Twie (F35%)0 — 5. BRI TR
(Clarification request) 1X92[0] (#12%). ICEEHBNIZ17E (2 %) Tdh -7

INETDA 5T 72 a IRTHLNITR>TWE) ¥ X FOREIE, 2074 —F
Ny I BLEMICIELWERBREFEZEOEN BB R o 2 ERICIRRTE0w) 2 &
&, BRZEFETHEISEZLLWI T LTHD, ZOL) REBEHMIL, —HOMEELL
(Doughty, 1994; Long, 1996) 35 " SEEHEICE>TI F v X MIFELBA > Ty b ThH A
EERT L., Tbb, HEIIBIA) X YA M2EUT, BRENL-HEORFLALD
M EHRBEILET, FRZFENEEFERLEVI)DTH b, LoTY F v R MIERED
MEERZb 27274 — NNy JRETH D L END, Tld, EBE, JF v 2 MIFERED 7

13



HHEREECENE 45105 (2005410 )

A =Ny ZELTHRELTVWAIDESL ) D VFEYA MO EIREDRRELR LS T4
Bx, FEIERAE L BREE HENA Y5927 ay) TORBICINTT, DTICHIET %,

4, V¥ x X FORRICHET 5 EEFE

BEIOERYOM, VF v X D, ERELHME LT 4= FNy 2L LTOMELH
Y BHARERIMTONT VD, 29 LAFERFAECE, VF YA Z20LDICESE2HT
bR, VEXYRAMEEUHALRT A — NNy 7ORREZRAEL DO D 5,

Carroll & Swain (1993) OHfFETIE, 4D 7 1+ — FNy 795, SHIBOFFHOFEEICE
WT, WEREOMRE T 2 DB T 2 EREITT o7z R ER 07274 — F Ny 7%,
MODHolbE (a) BY LB, MPHES TRLONMBELFEAL T 5, (b) By 2H
BERIFEZA, (¢) BV EZELWRBICBETS (UFvA L), (A [FRTELWVWEERE)
7?2 EZRDL, OAFEET, TRENRDTA—FNy 7 2 )T HERBEME 714 — KNy
7 &ZF e WK CERE AT o 72, BEBRE L, EFEOFE=LHOXE AT, ZOXDEMNL
BIZEZONAHERIE LS ENXINCT B I A7 BT oT0 ¥ AZH, WHREIZE 7 V—T
BT 4= FNy 252 o0, ZLTYAZRTEKE —BERIC, Y22 THWS
NIFEUXLERRL, BEREFEL XMEECTELDNT A L, ZOERTIE, 4207
A=Ky 7D H (¢) DIVF YA MNEZUT/27 V=T, FH0%DIEE R ¥ A7 #THE
HBOTAPTRD, THUL (a) OEHRAIEHRBEZT 727V — T DT0% 12DV T R
BT, VF YA MILEREOHRERIH D L EIR LT,

Ortega & Long (1997) &, 74— Ny 7 THA)Fyx A&, W7 - BITLTHGRAOND
ETNVOLFEIGER R E WAL L7 WRELoZLEHBE, A4 VFEO, HHFEDOTHH
3 (direct object topicalization) & ik & k#8012 FEIF % # { #3C (adverb placement) T,
ARL VERFERT A)VANFEE, VX YA MERZTFLIN—TEETVEZITB TNV =T
2 TEBREITo 72 EBRTIE, EFVBEOWEE L, BV ZELWI (E7V) ZHHET
MEDSEL, VF Y A ML, F2—-2520NTHFELLSHTLYF v A P Efniz, £
D, BEFRWT 25T A MC, IBEHWOEFHPF IO W72 h & A LR, JlF
OREICEHL TR, VF v A MEDLZAD) B8 AN 2L EDIEE LW EEFHZT X b THE
I ENTE, EFVEHOLZATIE, 2 ALPELLCEIFEE AW EN kol U F
¥ A PHEOERIIEFT VIS L THEITNICAEEZDOH 5 b DI o7z, —HOBMRHETIZON
T, ARoEZECAEN P o7,

Mackey & Philp (1998) (&, U F ¥ A b EMMOBEIRIG 7 1 — NNy & OSEIRER) R = -~
7ro EERBEIE, B|OIIHTEIA—FNv 22 )XY AMTETL) F v A MEL, HELE
RCZFARRIT 4 — F Ny 7EIZH TN, ERNEUNSEWYHMALZA ¥ T+ — A=V
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UF v AL (BEHF)

av ¥y 7 FAZORPIC, FEENFE LMD LNV EERMIER S ARES N
2o TORETIE, ZNETNOERRIC, WOEFBEN L LRFEEFHEO “HEOWHBRE
Bdotzhs, VF v A MR ELRFBRED) BT8W% D, FhT A M TLNVD L) EWEE
BISCAIE L {720 BB E CHMLE R Z ST 2Rt 17% L L X vo X ) Fu
BERICEMED) LD b hh oz, FLMLBEFEET) F ¥ X M X 72HERE $25% L
BLNVOEBIERDz B o7 SOEBRPSL, VXY AMILE 74— FNy 73 B
BHEIFLTERTHAL I LD b7,

Doughty & Varela (1998) (&, V) ¥ ¥ A I X Z2IELWVIHIRBORELTIHREL, 17Tb%
WHEICBI A, BRESLEEE OGS« WA Lz, HorHViRER B [BIE
WY Fvy A M] EMHEND 74— FNy 7T, FEEVPWEGI 235 & BEHIZZ DR -KB
¥ERA TV PA—2a VTHYDEL, DWTYF YA METHRA A —2a Y THRYET L
W) FETIT bz, EBRVfTbIIDR, EEFEZSHTH 2 BREEIET 2B OR
T, HEEETO Varelan® [MEIEWY F v A M| % —Z MM BRIIEA LR, Fk
(i, D IIRICOECERBE LTI, KKz 2105 591242, MBEMY
FXYAM] 2RI Lo FAOEGELY, ELWVEGIZ@#Z 2 X510k 572,

CDEIT, VFYAPMIEBTA =Ny ZOMEEMDO T 4 — ¥y 7L Ty M E
REEHARTZGE, ) F v A MISGEFB RN D DGR TILERI S V. LELY Fr A
NOICERRET L L CORRIZOWTE, FEEREDOHRED S 20 TR 52 813 TE
B\e TOL) BHERIF, EREVI)BRLZEESEEL TV ITRELTOZVHALTH
Bo BIZIE, EERTIE 74— Ny 7 OMRERDLEFHEIRON TS, /2, EBRICE
2 Fr A ME, TOHEPFEHENIIZVEVIME H L, NI F YA MIT 14—
KNy 7 O TIBBIGRZ A Z EDNDDPoTWAED, 74— Ny 2 Z20bDI%, BHREA
Y577 2arTRO T NVEHEIIEIS Vv, VF v A MIEFICHEEHEDNE LERLL
Doughty (1994) DHFFZETD . SHERESHNOKETH L2020 boF, FEEDEY O
70%i3, MH 74— NNy 7 2% T, LB, SHEAEOREITERREICH2 LH
MTH2. ERESRLVEBEOUNE . FEEEVERDLHE60H 5, LhL, LD
KO SHFBEVYERN CSHELFERBELER DL, TOBMABICHETA) F v R b
DMRERRDLEL D 5,

5. HABRBEIIBII2Y ¥ v A ORI T 2 HENHE

HARBRIEICBIT 2 ) F v X bOCEIRERROMAEICIE, BENOBIEL 3T L7 Lyster &
Ranta (1997). Lyster (1998a), (1998b). Ohta (2000). Panova & Lyster (2002). Sheen (2004)
BENHDB, CNOHENMEDL S THWOHNE Y F v A FORELHIE+ 5 L1, 558
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BWHD 7 4 — NNy 7 2513 CT, WEOHTBIE (self-repair) ZAABNE I N TH 5,
HOBIEL A% ENLDI1E, BED) F ¥ A &) ET, FLEEMO)FY A PEELD
REICRY AL, )VF YA FORICEEKMICHNLFEBEOTH TH S,

Lyster & Ranta (1997) (&, 7T Y AFEA~—V a YEEBCHMA G52 - 4 EEHDO 7 1 — KN
v Z\ZHEC EED H OB E 2 B L7225, £ F v A MRICBETBIE L-0IE, #
WERIE)F v A POBBICEBE Lo/ LEFER LTS, HMOFHE (elicitation)
IS U7 EGEIC & 5 HCABIEAM6% ., BI/RIYETIE (explicit correction) (ZXF9 % AEHED H T
EFR2% o EEENNE, ) F v A POROHCBENPIIL LD DLY5E, AL
AT, T Y O NESLFE E O E % 172 Panova & Lyster (2002) OFHATD, &
BEOHOBIERE) v A MD32.2% Ko7z, FBEN) Fv A PORICHOCHBIEZIZE A
ELEVWEETIZ, EBREDT— 7 12BN TS, Mackey & Philp(1998) DEERTIZ, 38
EVHCBIELZDIRE) Fx A MDK30% 72> 72, [d U {, Mackey, et al. (2000) DFEERT
(3,66 DY) F ¥ A b D7) badlal (68%) FFEENHMS HOBEDRIEABI 5 %h o7,

—H T, FEEW)F v A PSNLELWERHZHEIELT, FELI) ETAHFH. &
ZAD) ¥ v A MHETHHEIN TS, Ohta (2000) 13, HAFEZAEFEL LTERT XY
HNFEELD, WETREI SV FXYA MG LTHSBIELTWA T —AFHb I L
%, FEPFIIOT UM 7 OFET— S ICEISVTHREL TS, EXOMRETIEZ, V)
FYAPENLEECDD BFFEE LIFEDNOEED, VF Y A FSNAZELWERZ/N
FTH)IET I ENLVI L0572, Sheen (2004) &, =2 —Y—=F ¥ FOEHESLI—
ATHESEANFEE &, HEO/NRESL 7 T A CHERIENFE ZOFEPONFET— 5 25
L, FNENORBECEZENZT 74— FNv 7L, ZOHROEBCTEBEDFEEZRAN
2o TOWMETIE, =2 —TJ—FV/ FLEEOFERFIL, ThTh) Fx A PD66% £70.1%
WCHOBEL L2 b hoiz,

SHEHENTBID ) F YA MEOFEBEHICL2HCBEOATICIZ, Hr 2 ERIFH5 L
FRASINTVD, $7, 2322/ —YaVCERZBEVZHZETHE, 332=7r—¥ar0D
WAEDORY L) ERRICEXNFEIN, )V FY A MEOHCBESREBRZEENS V. U X
v A MET 4 — NNy 7 2EGUHEOSHIEE (Lyster & Ranta, 1998) 121, [F#E & OIEIE
(repair) | & . [MBIEDSLO G (needs-repair) | (2% 5 AT, KIE$ A2 7%\ [FEEER
(topic continuation) | #%@ %, ¥HiAT) F ¥ A b & L72RICE - X & ANTICEM 2N 272
OFEENPEDLoTLE 2N TETr—AThH b,

F/. TI2ZHTATHREEICBTAY) F v A ML, AEMFE (confirmation check) & L
TORREA T % B HHIAATE  Lyster (1998b) &, 4 ¥ —¥ 3 YEETOEEDFESITHT
DD FUE % DM L7, ZORER, BIAEROTES ICENRR ) PR wiiad, 0%
SEMETEAND Y, FEPICEI o) Fr A e, B 5 H0R LOBEREE L5
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UEFx AL (BHEIE)

L, FRER—TH DI Lo bhol, EEDFHFIINEN LRI VPH-oTYF Y AL T
DAL, BMEFOBRERANBTLHEE LR T2 X M 22 2[NS b, Lyster
(1998b) (&, HFBEICL > T, WD) *F v A MIRENSZ IR SEERASHE L HERIL S
THEEERLTHEBELERLSDICRR, LWEDFTE74 - NNy 7 THILLRAOPELE
FENBRVEERT D, FOOAI AT ATHERETIE, VF YA MEROFEERIZLSH
CBEIRINIZCL, 2OL) A1) Fr A MIEREOELH 5 LE 2 5 ICITHEND
bEFEERT D,

—J. UF YA MRICERECL 2 HOBENRE 25E X, FEHROFTEIHETEW
EFERGW [HERE] Thob I e, FREDFMPFENS LT, SHEFBE L) B ZEk
LTV REEENET > TV AN H 5, BlZIE, Ohta (2000) T, ¥4 712 L1
ENBVWINETYF Y A PEHEL TV 20, 7A) I THREZFESRFEETH 72,
Sheen (2004) DHEFEHEDH ., METHEFEL L TOEFELFA TV D RFEEROBAI T
RTHb, —2—V—F Y FOEEIFZ, 22—V —F VY FORZIZAE - BATHZILEHY
WKLTWAT Y THhODEFEENEFT - TEY, SiEEREERL TV,

WEIIBIT5SY) F v A MIETIE, ERZECTOMIERBRELEY, ) F v A M CEREICH)
R LV IHELZBERIIE TRV, 2L, TNFTHRRTELLIC, BHEZDS V5T
7 a VERBPEREDA VYT a v I ) bHEHTHANTH L0 THb, WEHNDF
RRRA Y Ty PR TR R, BEIE) FRER, FEREOSHFEEN R EVERICR -
TWb, E5I2, UF v A PORFEZHM§ 248D, FEEFEOHCKIEL W) BIZRZ 54T
HThHoreIrIZH, RAVH D, FEEOHTMHEER, FHE) XY A P2EE, Zhx
BLZEW) ZEZMBIZIE, BPICEELRBEL) 278 TEH5, LHAL, VF¥ X
POFEBREVMEEFE L -OPEIAHTH L, £/, HEOFEZEOHTHBIED, TOXES
HOEMW 2 EZE R BB RET 2D TOEKRT2DITTH v,

VXY A MSLEREORE AR THE) R, L0 BEMINHIETT 57201213, ) F
AP ERFIEREDN, ENELERELAOE, 2074 —FNy 2 ZE&TNBEZ &I
DIF L) T ENEI DTG ITNE LS, FICTHBEICAZLDIZ, ) F v A P EFEE
BFORELRSEOMBRTH 5,

6. A& DME

BB IRAMNEED LN T, FHHEONEICE DS L DD, [1EE (selective
attention) | D E &, ZHIZL > THEL D [RIE (noticing) | TH B, SEEBIC [KD
S HBLENED PR, FWHFOMTDH S A, Schmidt (1990, 1994, 1995, Schmidt & Frota,
1986) FEAREBICH [EEELI ] RO, ZLT [HMT 2] Lo 2BANEH
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SREGEZCERIZE 4510% (20054E10H)

VEPZEFRT S, COZERE, BANT 70— F % L 2E_SEMEEIC, BEOEEZH S
bOD, T ANRSLNTEY (B 2 1F, Elis, 1998; Gass, 1997; Long, 1996; Skehan, 1998;
VanPattan, 1996), Long® 4 ¥ ¥ 727 v a YRHTH, 4 ¥ ¥ 57 ¥ a v %@ L GRIRGIES
(selective attention) 254 ¥ 7'y b&T 7 b7y FEFFEPDL EEZ LN TWA,

UE X A MPOIOERE L LTRLD0ICIE, FREVPZIUTERE L LV, RS T3
NEQBEIZRIPRT NI %SV, VF Y A PEEREOFEERLRIEOMBRERANL /-
O, FIEAER (stimulated recall) & 9 FiEa W78 05T I T 5, Mackey, Gass, &
MacDonough (2000) Tl&, HiEL A4 5 ) THEOFEEN, NS 11 DaAIa=r—3 3
¥ A7 (spot-the-difference task) (ZHUDMALBEDA ¥ 557 2 a v EFHIEEEH Lz, ¥
A7 TR, FHLETEHERGBL, 74— NNy 7RI -7V =V THFRAZ7EZ LTV
TeBREM2EZEZ TP ENH LT 6 ) fIHdE A > 4 €2 — (stimulated recall interview)
270 TC, FREOFEEREOEICHETAT— ¥ 28072, ZOFRETIE, FEFILL T,
SCERRRD IS5 7 4 — BNy 7 Z BRI L 2 WEAD S 5 Z L dvbhr o7z, LEISH
T574—FNy 72 ELR BB LDIZESLEBETI3%., 5 THEEEET24%
720 BSLEBEDLENT 4 — PNy 7108 5B A ¥ FD38%IE, BHLDX v £— TV
WU RDPoEVIRERELATIAY I THolze —H. 415 THEOFEEIL, HiENRER
RHEZZLHMIL TWeo ZOBETIE, 74— FNNv 234857 a P TEHET
BRI A L5, REIB LT & v A M RBHRILER (clarification requests) A3# 4t
7ehS. INHBRZR 7 4 — PNy 703, RO EFRZHRLZ2VOT, FEFITIEL CHEFS
NGBV EeDRHDHILE, FoENRLALEVR D,

Nabei (2002) T &, Mackey, et al. (2000) & [f] U & 9 12 € 74 & W A& L T i
(stimulated recall) {23 FHET, NSHAKRDHEETA AN v a vV TATREI o) ¥
A&, BRAKEEEPED L) ICHBL TV pfANTe ZOT1 ATy ary s A
E, ToRERO—HELTTORTEY, EFFEB LY b, AERELREMEIC OV TR
ECTEZRBRLYVERARR|T 52 EPHRAS TV, COBRETEZ o2 F v A b
3, FBEOFEEZLECANTAZLICEIILIzbDE, £ TRVWHDHEHo72H, BIL
72 DI ATFRY OMFT ML Tdo ENRF LD, FBEDRR > Tl 2R B Wi
EEBIIITHELZD LTz, MRS vy Ca—niErsid, FEBFMADOEZER
PEREEE AT AW MADEN, ROEOEEVDEIILZDLZENH >z, T—FHOH
Th, XENEDT -V EERL TV EFEER, MOFEFRIPHV) Fr A MIb, X
FEEE R LTV, —H, V¥ v A MORMETHLHHA S FHEEAS > 5 a2 -0
B, BIERELERL TV I YA 2o T0ADITHEVI EFHLRITE o7

U % v R S OWFZIC BT B L REERONESOMBEIE, FEEILLL [RO&] tw
S BRAMNEE A HE L E N D TH D L H I, —ROBINT T0—F & & HFEEC
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WhhTnbIEIlHAI A YT 7 aVRETH, FHEDBRIRWIEE (selective
attention) 13T ¥a =507 T I LDEH I, FEEILINREA Ty PSR EEICH
BWICRET 5 &) 2ERELRDOICRBEINTVED, RO &2 EOFkA ARG
FREORBNLBHETHL, TN TRANT Tu—F % LHE_SHBEHRMRETIHIEILA
EBEHRLN TR o7z, FREO (L) FENOEFHZ22HY b, ThpbORE
TIREHD—D2 L LTERIZVNLLEND 5,

7. HROMNEFEHBEIZBIFA) FX X b

CNETOREDHERSS, VF YA MIHTIREHAASLICR-oTEL, ¥, UFy
A ME, CERRRY ZETIEL, ELWEBZRRTA 74— NNy /T, 23a=y—vav
EEDT7 14— FNy 7 ORTIIHEIIEZ 5, R ISFLTIELWRBZXFORNZHES Z
ERIRTAHIEDPS, a3 a2y —va VFEORPIC, BARIZITH 2 & A5T & 530EE
BMOVEDTHDEVRZD, TIa=h— 3 VIFHOLRMTITbN A rEEEIZ, SEEA
(form) & ZEBR (meaning) & H$FE (function) Z HREIZFE EIIRMETEZ LM ExH 5, 2
a7 =Y a VIEHOBRICLEIIG T, FBEOEFELFARESLEHE R SHERAIA
\T %518 (Form-Focused Instruction) (&, CIRA 50 #iS -0 L 0 . ERNRHH
TR TEDLLEVR D, LAL, UF v R ML, HAMIATEBIEL Z L SOICHERM L TREtL
RN, MEOHEZIE- &) SELVEIRI 7 4 — FNy 7 50T, FHFITT) F v A
FCIRRENZIBEDORA U P2 ELCEEB LISV EW)I AR DB, T2, FBEDOS
FRHFEERERERLE I T M) MAFRDOEVICL > T, U F v A ML 2 0ERED
R EFELLZ ELbroTz,

HARDHEREHERET, V¥ v A P& HEREIIANIENTILIETELES ) H
ROBEFRHFICBVTCIE, EERNRII 2= -2 a VD2 B0 A 2 LSRN (X
HEAE, 2002), W - B  RKFENENOEFEHETIE, 2322/ —v a3 VEEHEK
CHRLIZEPERIN TV D, WHEREL I I 22— a VIGEIO LD TITbR B LE
UPFELTETVDEVR D, TOMT, HADIEFEHM D ) F ¥ A s OB RIEH 2 H2%
THLLENHDLEVZ b,

HETH, VF v 2 M EW) ANZIRELRET 2HFEH 1LV 5, 158 (2003) &, HEFEAS
22 HRNDERIRLOHEFERE DL LT, MERRIER7 70 —F %#IZIB L TWA AT, #
DHTAE—F Y 7igHEIZ) X v A PERIBLTVS (pp.1056)0 LA L, 727 HIC¥EE
DHF-XEFTVEEIE, VX v A bE L TERENRIH LD TR EVWIEZEATS
CREFDD, VFEXAME, FREDN [HOSVHDVELVWERZ] LAIhRFE, 7
14— KNy 7 LTORE % +0R7-87% 0,
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FEEDV, HIPTOoN) F v A PR CBFIRELZEELCRRL, 20U F ¥ X MR
ENLXEFHEELFRL )T L7200, BAHZ) F v A FOFTPIFFICTR2ES THE
Wb, FEEOEEIL, HERLFHEM R ETHEEII L -2 HICF 2N EAISH B DT,
Doughty & Varela (1998) 2572 [MEIEERY F ¥ A M| ODXI BT ATLAZTY ANSL I &
—ETHb, 72, ROV ZRITSICHEFLTHERAT L2 EDOHETH, FFEOEELFILZ
EISTELTHA),

DEXAMI, 74— FNy 7OHTREENSS . HMEEERCFEo-TwrZEd%
Vo HMAEERLEAE. AV M A=Y a yTOMRAPR, [BEMYFv A M| 0k %
W2 FETEERIRELENEZLH VLI LR TETHARY, LiL, F8EICE -
TIE, TOEHIBI)FXAPDELWEBOBITHY), UEFEED) V—ATHb, FHOW
REVEDSILSA &9 FHRAVHOLOE T F ¥ A MIEEEZIL) 2N TEB L) I1258)
FEiRETAHI LD, HRD L) RHWNSEOBRRA 7y ML WL ERERERETIX
VETHH ),

HARDFEFEHE T, 20~40A L V) KABPBREEZ T2, SO BERET, VMR
BICHFBEOEEZFICIEDNTELYF YA MNIEALDDODP? /2, FAMICY F v A b
AL CEMRITAI LN TERFEEELE CHIRELIEALLON? HRIIBITA Y F
v A MEEATZEIL. F2L OEE A TS,

b=

1) ATHWS [ (Acquisition) ] (X, Krashen ® > 9 $£5% ? Acquisition Tid 7% <, Learning ®
B THB, T/, [ 57 (Second Language) | b, [FHEFEE L THASiEl 2 50 EWTH
W5,

2) 4577 va AMEEOERICIE, 1980FERITHEH £ Uz Krashen® 1 >~ 7" MEFL (the
Input Hypothesis) & . 1 OGO BGED S0 & L7z Swain®d 77 ~ 7w MMEFEL (the Output
Hypothesis) 7% %, Krashenld. FU#ETfEZR A4 > 7y b & KEICZT UL, RAZEHE S THEA
EERHICOTA LB ARICEETA I LN TED LFE X T W2, Swain (1985,1995)
OT YNy MBI, 7T b7y MEEIICIE, WD & (noticing) . R MGEE (hypothesis-
testing) . M OSA ZWUFEY  (metatalk) OEEFEX D D, HSiEEMGLIAET 2 L FRL TV D,

3) Pica, etal. (1998) &2 [IAMER] ICIIMBIEIC & 2 NAMERR., S8 & FRIC X 2 AR O
12, BEDSELICX ANEMRELD o720 COZFEONFMRESZNENLED LD LHETEZ
TeiE, S DWENPSIEIMRT LI ENTER

4) VFEXA ML, BHED 74— FNy 7 B EBBENTWED, Thdho 7 4 — Fxw 7 ()
ZATHHRI 2 SCEBI R 2 &) 1ZHRTEWVW) T L TH D, LW, FERBOR)OESHH 3
BD21E, EBTDA LY I3 TOEENDA Y5 T2 arTh, 74— Ny 7 %5y
BRWTHEBENDE LD hoTWVb, HTHiRRSA, Doughty (1994) TiF, FEEDRD &
TEHEE XN TB Y, 2D 5532 (70%) 74— K8y 7 %517 T\, Braidi (2002) %,
8RO E NA-F T HE DY I LT, 643l (73.07%) &7 4 — Ny 7 23 o/l %
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