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1. A3a=4H—2avII20WVTERD

1.1 ZL&HIC

EEHBTORBMEL L. [a3a=/r—a VEEDOFRK BiELNBLIICR>TAL
Ve LWL, HEHBLHSDIEFHER TR L, ala=hT 4 7TRBEIHT IR
ERALBHL ., FREABFTOBBRENOP THLLTLLERKE B TETWDI L IIIRELR
W, —FHFEEFEORSEROEFOMBELLLT ala=s—va ] BREDHT
EbhdZ Lithkol, ZOLI RREOFTHEMRBERETHLDHIE aIa=r—
/a/J%%%LE%?% EMMETHD, AT, EF1Talia=r—rard
IMEERTAONEHBL., EEHE CHETaIa=r—ra VNt nTELS,
IOFBMEEBI2 TESE ??@ﬁ%dwk WTE2, KRTEW®RTHLIADaI
=—variB, EXRICEEDHEEIODRBEZNERLD, &bz, 3TEXLES
EAEEXDEODAI = —va v R EBLERBEFTOERAEZBI LIV,

1.2 asSaz=4H—-avigheRk?

REHFOEBBEBIIBWVWT, 23a=/—2a 3ol diifEbhTnsESD
MPEINIEBE IIa=lr—al bRATWEDES I b, BERZILZ A, X
EREgaIa=sr—2 a8l (SREEFaIz=F—vay) FEArEBERHaIa
=F—var] EVIEIRIMBEMHRFENFIFBEINTNE, TINIENLTOFT, a3
22— a VRXELHERT L0 ZREFBIERALZAZVLO, RAEFEE TERIE
K| LWIHEOIRBEIBLEEINATWVWRELOIRZEY, LEL, 23 3a=Fr—Taron
HOE%%3E25L, ThoDOxtBEE-TWAZ ERb23, T T, IFAE
BETIaIa=yr—VvalEBh REDEICBEZLNTWVWEINEERET DI LD
HTHI,

ICRAEEFTCRAVWLNE I 2=/ —3 3 S (communicative competence) D%
S0P T, BEbLbHBLTWA DX, Canal and Swain (1980) (2% & 3%, Canal (1983)
DORARLIERDAERZDOGHERINDIEVWIZZXFTHA I,

1) Xi##EH (grammatical competence)

2) HESEEMMES (sociolinguistic competence)
3) ®kEE#E/1 (discourse competence)

4) JFREHES (strategic competence)



IITRBNDLIKE, I Ia=br—a RO Cid, BT OHEMT.
TOHEORALCHEFIIG U THEYAZEEFFEANTEIEN., — X482 LT00bS
RAEEW T DN, SEENORMEFTBIA NS TF O — BN ATREARENEEN
TV, Z2I2=27—vayzHRHIT I DI, XEEHILERTGRTHY, =
Raz=lr—2ayi3IXXEEOMIBAETIERY, 72, FLTEoEXNELELLEIARED
XERARKFBREN L L Talazyr—VaviEHoDIcEEhs, FLELTENCTE
EXEORLIIBLLIGAEEFILBVT, NECBBBERALLA TV AR,

IITEELRTNERLRVOR . ZOEBIIBNT . 2 32— a3 VEEH LI,
BEACBTDHMBLEMNBLERTIHEANLEEZLTVBEENIATHD, 3 Ia=r—Ta
VEADERRELTBEACBTIENTHAID?2 ZOERIZODWTIZKRET, 23a=4
—VaVFEORREBERALENOEEREST S,

1.3 a8az=4—avEMsRa3azy—vay

AI2=F—varZBNWC, ala=s—varvid HFELOHEERLZBEL TERE
DEWREMETDHZ L) LEHEIND, “Communication”® com % together, with &
WHEBKRT, £IANETEHLEVIEREZZFOFICET, K (2009 Tix, [ZTAMLED
AFD, S8 EEFE - EFJTLEML LT, EEMT - IBHEMICEDY &V, By
Bl - ELTWARREDOZ &) EEHBELTWD, BioaTaz=b—g 203080 Tl
TELRNVWEWS RICEB L, ZOBRTHERGMNBRTHS aIa=r—ar) LE
ANCRHRETS Ta3a=r—va 4EhH IRFRALZVWELTNS (13K, 2009),

Ala=f—Yarkid, HELORPD LV EBEL TCHBEBOEKREBESTLZ L0,
ez, Thiel, th&E,) (bilid, &28,] LWH R Lo, S LARTEE
D2TWNEIDTHHIEEZDABERDDIZ, BAD ) FABTRELTHLEWIAFE
BEBELTHBEAZ VT 2EFLTVERLTHDE, 2V 2L iIFCB®REFHE5ET 2D
FEATRRL, HEHEFFEORBIZBML TV EINOERSEEIND LELEZDT
HD, TOFEK%RT, aIa=r—vai3 (FLTEEL) BENICHLSH LD, oF
VEANEBXERLZOTHD, LV, BADEALLTOaIa=r—a v 8N
BEESERFTREL VI DT TIRRY, EBFIZ, 23a=r—va3viEhd, ARG o®
AEBLTHIZDOWEBADOL/A— ) =L LTBAICHRETAENTELEZZTWS, =
.aia=r—arysgEghzEB8B832046. LT, —BEBLEENERETIZDL,
BAZEX - EXREHBREOPTBIZLEELITVS, ZN Tk, T 3BT 2. &
ebide¥alia=br—ral23350n? #HiEbikE®rtifcalia=r—T 3y
ETHON? HibRAR¥EETIIa=sr—2 a3 d2d300? RT=bIXREEREE
TaAIa2a=f—argT23002L0I4008EA»0, RERELIIEBEREOHT
A 2= —TarERBRETHUERSAINEELTHE,



1.3.1 HZERFEBEaIa=Fr—30T50N"7

bk, 232=F—2aEBLT, BORALGHRAEZRZZLBATE S, il
EOREZBELEER. WEOBPLCENBEERRHIZENTE S, thFELBHD/—
AR F 4T HEF LY, BMETHRIENTED, TOERMILIZ. Z<DORAR-T
RAarbitRERHZ LB TE S,

1.3.2 HGEMEbIEECEFETCasSa=yr—>3vEdTION?

— R BIXBAOPICH DI EZXEEB LTIy —a v T3EEZLTNS
B EELTAZLT.HEVRAE TR EEINBHRERT EVOIBRRET S, £/,
BADEZR, BREFAEBZELIELTWE I bz, BEXARICRIZ L H D, H
BlbDEZRZF LEERLEEZEETALGBRLIETELE, BEIMZABD L IR
D, R22EICRY, TREFZBLEY, WFTTHRE, arba—p L2550
THod,

1.3.3 BEREBIEIBETCASA=S—3VE5TH50ON?
HEEFEDT 2—AIXKRDOELIIZFEL-TWVS,

Individuals have a moral responsibility to engage in the betterfnent of the
society in which we live and the classroom should be a microcosm of society,
where learners learn to work together to create knowledge or solve shared
problems.....through communication. (40O DO E Y, BABEATWS
HEEURETELOOBNETIREND Y, HERFFRELSHN L THED
MEBEOREEZRIHEDI IO aRERATHD,)

(Dewey’s philosophy of education, Benson, 2001)

TRREF-RICOVWTORMALER, EBRHBTILBVTHEZRIESOBETHY . A
BERT, 2J2=r—va 2BLT, A#ZAELMAELZHERTIBIRVFLILE
50 DEVVLEYBEDEMEEZRLTEDIZIE, MELOBERTHBEZBELTIY I
AELHTEEROMAAVETILEN DD, EDLD, BHEIREBOKFEEKL 25,

1.3.4 LEREBIXEECaIa=-yr—2av%T5007

1.3.1~1.3.3 TRARZZ EIF. ARBTTNERO TRV LW I RBBKRY IS (b
HLAAEEBTHLTXANDTHMERETTAICI LI EIERVA), 22 TE, REHET=
a2z —avETILERDZIONENIZEEBEXTHIEY, 9. BEATEEN
BOoAIL L > TRBABTHTHAICIE. 2 OHSHBECHBELE (K - BE. L -
B, RAE-ER BE-DEL) »POUIVEERVWITIT AN, BRETIIa=fr—v



3 ETHHRIENEZIERRDZIT I T A 2EA BT AIREENRHY., FOHT, Fld
i3, BERoBRICHESAIMb LAY, EHREBETaIar—varsedde B
AR, MERKRTHI2HEFIIMBHICHZ S, RIZERRER—2RRIF 4 TOLERR
BB, BRBIIBELRVWELOHFLOHESVWZBEL THMEICRS, ZHIIHMFEOILA
BIEMVIZOBHBY, BNLELRP - EB/REDHESVWEHINE LARZVWDOTH S,
DEDODEBLIBERVWILZZOERBICHERINDZETHDEEEDNS, SEE
FEZBLT, BEOEROBEMNRALRAIZLZMA I LICLY ., RO ERENS,
Loal, EBEOXREHEREZELT, aVTXFAMNOPFTERBEETNEZ T a v X2 E
BREBRTAHAIELZBLT.EEECEMED YV T U T LIRSS BEDAL 7 MIkEW,

S, NZBDORKOHZEEMNL (BBO) aI2=F 4 ZBMTBLNTE
5, BFOBEI. BEMRISASEEED I 2 =T 4 Thd, Yy I—BFTHNIT,
ROV v A —BFDIaIa=T 4 ~OBEMELRBLTEEINLLARY, T5L, FDx
Ra2=T A TREBEZEIBDEBBRTEDLOICRE, ZOBBOBEHEETHD T
B KOWTHKRETLVELLBLDZ LIZT 5,

2 HBEPFOBBIFIZOVWTERS

2.1 B@IF&ELii?

IGAEEEIEBWVWT, (E50W B EMNEEBEZICRIITED0 2 ) 3P0
BEOVESTHBE, MBESITHEL, ZO—BLLTHHbRATEE, =& 2iF., B3,
(AEFEFEOBRE] OF T, LIV IZEEEMNEBEBCRDTI22FAETIED
BELQERIZI3I2HDILEbNTWAHEL, 1. FERMAER. 2. SEBFFEIEM, 3.
BBE-317) (p.30) 2HIFTWE, 20Xk Hiz, HAEBEZLHRINCEL 5 2 CEKS T
BELEZONTVWS, BEHBFICBWVWTY, BSTIZ., 2 ¥ o8B EBETCE
TeDM? HRIEIZES>STHBEERIEDIIRERDEHZDM1? REZENR2L B0
FEEIWSEEP?REDBVICEZL I ETHLDOTHY, BHEERICL > TEDTE
ERLDTH D,

2.2 PREFTEHELTCOBHHBITOTLLEBBRSHHEROES

B ST IIETIVDOTHD, BICERHEEFLBELTWAWALRFBE T, ¥4 RBEH
TAZREIKREHLEY, k270 T500ThHhD, EHNFAETIIARNNS, —BAICE
WTINETOEERBRERV B> THHESEZ LWV FEZTAVELORERTE B,
7o & i Hayashi T KEFAEIL, FER1ENOREDIEE T, TRFROZEIZBNT
EORERBFEEREZ L TWVAENZITME TR, EMHICIT, EREEFLRBLTTR
VRABETH 72 BRERA. KEZRITTOLH L 2MHEAMNE SN 7= (Hayashi, 2005),
B 2,967 ZDFHE2EAZRRITONERAE ("X v L HEFEEE L ¥ —,
2009) IZkBDL, AEMTONAEP2O3IFEHOBAT, EELEFLRUTWVWAhEA



T2EOHEENIEL TV D, IHLIZFERAZERN»L, RERETESINZ-T, b
S EHBEEBERLHOAN O -TFHLE, BEFLELAIIIIR =B EFELTVE, IR
LOFRZRLEOKRELILEK2 THD (BEETIHR2-4 L 2-TIZHTD), Zhitk?
L F1IOPHEICHL2 ELRDRNBH LT LEEZXZTND DM, 43.6%, —F, BRAEZIZ
Lol HbRBEMH AT EBZTWVAAEREIL 5.2%I2TERY, WHOFFLRERULD LS
pofehbnd e, b1 OBENERHLEL., 26.6%, PWVTH 1 DEDITAD 16.2% TH
5, BIZEEEBKTHILE. P2O3FHIIRBFLEEFLRALTWAERZKEDO D b, 8EIFHIT.
H1OBFEETICERESL (EFF) LRLALICRSTWVWHR I ERFAX D, RAETIIE
FLRERLAEIITREBAIZOVWTHHAELTWEN, FhicL b e, JUENEHELLY
78.6% . KFENOT A MTREI L R EMBENL:72. 7%, KFELE OMBELV:T2. 0%,
REBEAMENMDONEEL 1 65.8%, HELEZXDZOBEELV :63%, &RoTWD (X
Xy BHEAERREEF—, 2009), 2F YV, | EZHIEFLI Lo TERIIMFTE
TV, 1 ZHOKENS 2FHMICMT THEASNR - XEFENRBRETE T, Bk
NIERGRVERLHEXI7-D, HIERREZBZILTWDTHAS, ERAZBEHITZ
A b, be BhEE L —BRBFOXG, S AMEERER, EMFEOH HEMBL. 3 FHITIX
EITHREE2FEETE, EREEBEOSSVEZREIRTINIE 22, ESZEHER
END, PILOFUDIZERLEIICRALEFERVEN, AHMCEIZHELTHLEFEET
XBEIZDOENT, BLDAFHBEATLEILHI> THD, ZITREZLI RBKISTO
ELF0REIC, EMMICERY A ON, FRHHSTOHRETHS
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2.3 BBISHTOWMER

BRI TR BABLTBLETTAEAICHILETHEEL LD I S ICHRFELED,
BO TV DIIEERBLETHD, TOEDIEAEBEX TR, BEOERmE LT, TE¥D
LIOINHZETEEFEEZEZHR STI200n] LI sBnwWicZEzbh 3 L > 2,
“teacher-friendly” 2B ST AR RO ENB L HITR-TEDTH B, EMEINT-H
ROPITIE, BIEHITRERL ) RBBSTOLEITHONTEZ LY, BB ST 2 #FE T
LEERETVA VERHTOILEOBROI R— R L LTRIOHDO L H 5, RE TIE,
REBB ST OBRLEREST A2HELELTERY ETFbh3 L5 Ich-omADRERICH
WTHELZHAL, TOERRMNEAKLZR LS, KiZ. EXfbaIa=r—var2H X
TREBEHFTEEZEZD LA ST ZLEIEIIDONLEVWIEEANL, BISITiclEET
SDHMEE LTREEN, (HEMSEMYE) RPEAESICO W TERT S,

231 BBOHOEILLEEZ3284Hd» BCREER

Deci and Ryan (1985, 2000) B Z#HZ T/ HOHREHEE (Self-determination
Theory) | IZMRMBIE L SNBSS ZBICT3E X 5 ThH B, MR (ntrinsic
motivation) L i3, ANEBEMETHIOTIERL, ThEZOEDICITH ES. 1% 3
CEEEBPELIFEENBONIDOTTIENOBEELIET, —F I RABIHE (extrinsic
motivation) & i3, ANBHIRH - CTEEBHOBETH D, DLV BEHEZ BB DR L[
DOEMEZERTIEOOFERLE LTITHEHOBKEIET, BORERTIEX. ChFT
HEREVLAFLEINTOWENBEELRRS LV M ThD, NROEEICIT. o5 (FHZ
ERXMBERBDOILBUEPELIBRER), ERR (ADDEARHIZT, Moy BT



BILEDLBOLRIEY., MK (Z0FRIETHIEEENLELNIAE - R B
W) O3->DREMNH B LT 5 Noels et al. (2000), —FHFARKHAEEICIZ, TOBEBCRE
BEIZ Xk o T, RIZFRYT & HIZ External regulation 7* 5 Integrated regulation £ T4 2D
BERBEEENLTVWS, TREDIZFECREEIGEI LoTW LEahD,

BOREER

External regulation BB BN CER2I R NCHE NS (BLZER57
B, LhbRBD BneiEnk),

Introjected regulation HA THBLEL—ALEZFLRNVEWVTRVNEVWIRREDL (8
AfBT D LROEDT, LBEVWEFEOEHELELD, XR
EREpL LoD #ELED,)

Identified regulation ZDFEENCMEZ B ZOFRMELZREB L TEANIZERD
HDHEHOEDIIITI BATEREZESTEDICLELEND,
EEEARE SRR ICRDTED),

Integrated regulation B DOMHE#H. LEHE, 74T T4 T4 —RELFAMDL
NRBIROITE ZThi2T2Z¢NBRBOEERNS

BEEREER

HOREEOHHEE LTHERBTAREAR., FEREPELE. ARNBBI KL ICED
BREEZ EIF T EWVWIHLDTHDB, FDTHDEM L LT, Deci and Ryan (1985)id,
(HRER] —TEBHEVHIML, TEBLIITROTNBEWVWIRKL, TBEE —bH &
NTWBDTIERL, B TRATRSTWVAENIFEL, BLY TBEHEME] —BHHER
STWBZEZAVIIBEELTWS, AEBRASF-TNE, BELTIND., RARE
RoOTWVWBALEWVWIRBRUNKLETHDELTWD, HEXERMZE. BEE»L) FA b
TBDE] RoTWEFEEIIH LT, RACHCEEEZ Lo TW ZLAHVHE D,
Z DF4A 1 External regulation > 5 Introjected regulation ~OZELTH D, = HIT, &
VECREEDEWVWEHICEKLTW E, RV EVER) KRDT-DICKBLILELR
BLiE®, (R VWES ORIC (8 2 EF2EA5B80] BER-TH, Thix
Identified regulation ~OETH3, TDOHI>H, F2EFNVFE (BLVER) AAAH
BOFEBICR-oTVE BRLBECESDO—EIZ/42 5% & Integrated regulation DEFFIZE
5, ZDOXHiZ, SDT Tix, BERE., BOHEOEIZEVWEZENE(LL TV ESE
ZB3DTHD, ZOEXFR, HEHNNMARLIVBEEESEEY, EFEZEHIHBE LT
KAEROEE2AETIHEORMALLTHEL TS EEZLNATVS, BEREENEIL
2. BEOEE~OBDLYNRETEIZETHY, BEESRLTAT T 47 1 OELE
EHIEEBEXTHLE, ZOBKRTEDRERDEZFIIRIZEIN T D, Ideal L2 self & S
ERENLDTHD,



2.3.2 HEEZLILRIZBBITOBEAH

HEXHTILEBEZEORMPTHAWVWLNTE7-AEBE T (possible selves) TV 1=\ H
TN EL. RV EKRVASRERKEODASDEL2RETIHEEEATH S,
Dérnyei (2005) 13, ZOHERIZEBR L. 2 E TO Gardner (2005) OFESHBIM S 1T L
HDeTDH, ERFERSTONEORHABE LA S, 1990 FR L VRO F.LH
R E 2> TEHBLEBEENBLURAN LB ST BRRL KL TEXRLEL-, &
tZ Dérnyei i L2self system & L T, Ideal L2 self (BR Y 72\ B4 HEAAD B 4) & . Ought
toL2self (BORTNERLRVES) OMEEESZ L, BIESTODEE2EDD L
Exle, L2 2E->TW3EHABEI ZWELSTHIIE, kv EEHSOROEEED
ELTO L2 2ES>BHORIIT., BB STBENSHBIITLELSD, BESTIRZ0E.
KPbToE, EEOES LBEROBENDERXHEDHDIZ L Thb, &5IZ Dérnyei i2 & 5
&L WREBCIBEDDEHDIE, ST-oTnBZ L, BRLTWAZ LE2HOMICESRT
2bDTHHD, Dérnyeitd, “The more vivid and elaborate the possible self, more
motivational effectively it is expected be” (Dérnyei , 2005, p.100). & HE-> T35, %
2FBHE. EDESIZLT “vivid” T “elaborate” RHEIEHES BB HD DM,
KEHEOBRBEL WO LIt A,

233 RXftasaz=4Hsy—varoni

ICRERBFIZBTA2BBSTMEDTTRENVEER %2 > Tx7- Gardner DHEAHY
Bi#% (integrative motivation) (Gardner, 1885) IX. SV B LE LI a = —
aVYOMETHL, VFTFOEBHALVIBREIZIRBWT, REZFEMN 7T 2~
DRKLL, BELEVWEVWIRFELE2 Lo TEBE» ST T84 34, oy, BE
SR E~ORKELERIC, BESELEOA - ZBRL, 2 3a=b—T 3% E3
EDICEDEFEZFETIHE., RAVBBEF - TR L VS, HRAWEKIZ. BHIC
AFTEDOELIIC, BREEEFEVPARRE SO TREVRBRVVEASTHD, TOHEFEIZ
HTOIBEPERLLTVRRICHEI PO THD, ARTEZIE. ARTTIIVAREN
HBIZEOLATZLR T T UNVAEBRL, KEZRDIEDIZELV M HNVELSTBTHHE
. BLHTEIEINRRY, —FEATHBELYET 2L &1, BESEEHL LTHEER
RTAVAIN - AFVZAAERETHILEBEVLDOD, HEIZERELRY SO BT
B, TOTRT 7YV A, EBEOI— 0y DAL EIIa=khr—2a st LEThH
WEEEZMED L IR >TVW5D, Yashima (2002) 13, HAANRKEZ» BT EL20L D
I, FAREICEESEVLEZBETET, KENFEX I HRA~OEM, BEAOHAOHRE~D
BOR, SHARANLEDIIar—va vk THER2STHAL LT, (ERMEAE)
ZREREL,

ERERAERZ I a—N) - a VFCOEBELRAVW TR b2 I asr—Ya v i
DEBLETVBEITHEY, TIBESRIDIR, BHLWVWANWARBRTRERB AL



Lalazmh—valELEVnWEBINEIN?BRLEVWAARBRTRERD A4 LEE
LoTHEELEVWERIMDEINP?PEET2I2=r—2a VR TEHHRAICEDLY & FF
HlEWEBSTNE0N? BHZOBCDESILE>T, BAALUSAD AL L —FEIZEHW
D, BEHETAIZLERREN?2 L VLBV EDEICEZDINTEENZIBAETH
% (Yashima et al., 2004),

Yashima et al. (2004) TiI, Bk Ia=r—va U O/EOEBEZEOREZ EEIC
LMATFOEIZ3oDOMENCHEEMIZER L. 20 BN OCHER EIN D REZER L,

1) EXEERE2F o A~ DR - BEIEEHEE
Bl BECHABEAPBELTELELR- 22 ERD,
2) EBREYL2BEEECTEE~D R '
Bl) OSBRSS NEEZBT LN ERED
3) ERME~DEL
Bl K<#BAD==2—RERLY, BRELZRALI T,

UEOREIZL>T, EEMERELZAIE L., BIEFEICL Y | BEEEMESEVIZLE,
ThbbHRIZORB - TWVWEIANRERTIIILCRBLFEYE T I2EHMBETZ &, FRF
WWHEEBETaIa=mr—a  r~0OHEGH (willingness to communicate) 2 I =2 =7 —
vavORECEET LI LARB I, ERMOEME LV S BEIE, Ideal L2 self &
BT 5, 2%V KELZFESTHBOEE I 2= 48N 5 B85, 53k M5V =
WES hEI LD, BISTICERTLLEEILND,

2.3.4 Willingness to Communicate (WTC)

B El CTRkiL7- Willingness to Communicate (WTC)& ik, 2 Ia=/r—Ya 2950
EIMIIBROKHBHHHAIC., ala=r—Ta 2RBETH2EMOZLETH D, b
EhiaIa=r—a ROWEECEL-T, E1EED WIC OFENIEE > T-DH
FoMTTHB, Lo L. Maclntyre 23“Why is it that, even after studying language for
many years, some L2 learners do not turn into L2 speakers?” (MacIntyre, 2007, 564) &
BWAT TR LI, E_EBETaIIasr—varyeRA2ERKDVWTHAETSZ L
DEEMPRELE, BEBZETaIa=lr—va 230 REERNILESRE
ER, +5%&ETIERY, WIC bSLEFLWVWHIDTHD, ZOMNIZERORKEFEREI
BOWTHLEERMWTHS, BRENBEBVORERBE2EDLRVARREEDLRVON? 2
22— arELROOREBABBNDET TERY, £ OLEP, 28,
REHERPELOTHD, TERBEARAZHETOCLERICI Iz =F—V3
VETAIENLETHBULE, WIC BEVWE, 2Ia=bF—TaryOSxERT,
EARmMELRWEWIBEREMELS, Tz, A0EDIIaIa=sr—2a VEBHER



IDONEMINRETHA, HIE TOEIC L EDEEKE L TFA I L NEEHETOEMN LA
STWIRENEH DD, KEBEHEFOXRBOBMIBEEHEMITT L R2DOESE I 1?2 B
AIa=F—vaOBANDIE, REREbEIIa=r—YarEed 500, 2EF
NERFTTLHIONR, EWVH 1 THRULZMBIZILESTIELY, REHFTOBMIIZE
BRAEDAI 2= —Va v BLTESERBALEL 2L TREVON? S LEAE
EDNEHIIDTDZILETRAVDL?2DEVEXICEZZEERY = L RT-FTE3DT
BRWHR?2EZDEDIZIFaIa=sr—varhRARCERHERNES WIC BLEAR
DTIERNWTEA I N ?

A TIH1TRHREUZEIIa=r—2 a3 OEKREBMIZEF > -BESITOERBIZON
TEEL LT, KO3 TIE, B2 LEEEZ DI acr—a L 2 BIBL-EEHS
DEBEFIZ I Uiz,

3. ldeal L2 Self L BEBRODOHLEH : EBHAR~ORE

AEHi T, BIEiCRREZABTZ2EERCL-EBE F0OFEMEE 2FBMA L=, b
FBLTWAHDIE, R THEAIY K758 (knowledge creation) Th 3 Z &, R
BRETOFCEZBELTEADII = —va VEEHRBITT O THEZ L. BEDE
BEARE~DOBMERT OO TH S &, Ideal L2 self. TR bLLEZTHF 5 ACHAY
AT 2bDTHEILTHD, WTFNLEHFL LI KRFBEENERICEDLY . £8
PROTERAAFELELDTH B,

SNMREDHEEFR Sa—JhnInPzH b
3.1.1. %EW@

NERFEBEDICBNT, TEIOBELHKEOKEEHEELBEL T, BEL28TUES
DHEFEDOI 2 =Y HNEY EFRLZLEVIEETH D, BEOEBEII2=F 1 TR
WETH, RETOLOOHREZEY LFIERT, FHRHAEBIZIRA VORI LEESD
BEZBETDRPTREORERE %A TV (Nishida & Yashima, 2009),

3.1.2. BMEAZE

RIMNFRSFELEDIRE 116 A (BF :54, KF:62) 2/BIC, I2—CHLDER
RIRICECRERTEBIZLZARNEZK ST L. WICOEME2EH L., 260D
NE—VEBETIODERFEEHC  RE L EDEHEEDITEITo =, TEENB T
57t AEBEET LD, HOMETIZ, RE 324 (BF 15 &F:17) 28Iz,
TEIOREERORTEETARE L, T TR AHET— ¥4, ¥4 —%4£EBOA
=T 7 a kgL, $LIa—CIABICREE (111 £) 2b0BHTTREE
.



3.1.3. 54l

WEOERLG, 1) 7Pz M AORKR, REBORI% T, £/ OFENE, BEMKE.
WICHAEED . NEMEBESTHIZ ORI RBEELNTE, ZO/BRIIRI1ICFRL
T3, 2) BEiLERDA L F—T 7 a3 OETArb, HMOEBHOBL LICR
ERBRAICVDENTEHA Tl 2EZ2DLOIB L, TORELRTHMOKEN
BEXEYIZENE, £, 3) 32—UHNOBEBRELT, £HEOEREFEODICKE
BEZFLTVLKEF, AV EBRNOICEFACKEHE THE08,. HMOREFLIRICL
TFEMLRAETCHLHEB IR, E5IC, REVERERAWESHIT T, BEBEEDOFEEIC
&bETEBITEH (scaffolding) ZFAH L., LDLIHITFEVEH ML TWEINDBRESZ
& M TE 7 (Nishida & Yashima, 2010), Z DEETITHEEOCKEN., BRI KEZMHEA
WWETFELRRS, £HZEHSTLY, BETREDOEFZHTWER, HRLIZIa—
CHANMIELBELAVAAR, BRAZEIMRLRATINEAELIEZAZR Y, BED
PLERoTWSERBETER, ZOEIZHSNTiIE, XREOBREICL Y XBEHOH
DEEY ZEICRIBEOHKMEY., XEFEOFEMHBENEYH L, XFHEFL L TARSE
TWEZABREDZENTE,

#1 Iza2—UHLTudxs FETERORNREEE ST, BEME - Bk - BFEED
BRREGRE & WTC D% 4k (Nishida & Yashima, 2009)

Pre-tests and post-tests:
Three psychological needs, motivationand WTC
4
3
2 i —_
Motivation Autonomy Competency Relatedness WTC
= ~o—=pre-tests 3.203 2.608 2.796 3.188 [ 3.465
—&— post-tests 3.316 2.956 3.078 3.200 | 3.822




3.2 BEERICHTIHBEEETOCS Y
3.2.1. EBRRE
FEAREBROEBRILT—RA TR, 1EANOLT—< - R—2ADEBFEBEIT\,
SERICIHEEEE oV F2EBLT VWD, EEEEE, AEZRNE (FHo%EE -
FTHOBEBMA2 L) oW THREZ L, REZRIRTIZL2BEHET S, BREED
Ty a ImiTT3~4 7 ADR, EEOFECBWTHEBRITONE, £FNB LY
TRETIEOPBAPL FE Yy 7 IZOVWTORAEBEL2ITV., RROAEC—FOEEEITD,
TyiarYRid, BROUEELERSED., 2EO0BRLBL TCTHERTERT 3,
BEODEOHENE LR KBENIFORBLES, BODORENFOEOHEICHE
THEVWIRENRIFFHFORRE T H A RBRLNLDEEN B FIETEML,
ERETHBOERESBLZEA > TV OXBETH D, HHITRE L TOEMHDOLITRIZD
7-5188) (scaffolding) MEETHBH I LITEI>ETH AR,

3.2.2. Bl H %

A 165 N (KF 145, BF 16, FH4) BERICAZEL-E®RE 3ERD 12 ACE
MMAEL ER L 2FELOERORI® T, ¥EH, HEEREE. EEMOEMER SO L
SICEAT B ONT, TEEEFEa VT FRA N (BEBBERPRYT 4 - 7T7r—R)
KE-2TEDI LB OBRFRRLEINERET I IERIITHOEEEECBAE L £
DY TZVITary(botfiostged3,

3.2.3. B

2EHFORBROFKZE TREFZFRE, WTIC, REFTORFEE, ERMEMMEDOELIZEW
TRBERERZ LN, 2Ty hR—ADBEKDEY — o070l 5 LABMED
EBTIE, 207 PR—=20Z0W7Fu /I 5IBMULEADFHE, BiEE, EROERM
HIZBNT, RRRKEVWELBR O, T-ENT -7 Ly, BELXAVEESIC, &
HEZ, BEMICERSEDLE LT, BAZVWERELAEE 5 2 L MR &7 (Yashima &
Zenuk-Nishide, 2008),

REZIC 2007 EORBEEOEDAEDY 7L 7 v a L 0fl% FTIZTAT (EEBI34ER
ERENZHLDOTHD),

I think Iistening to other people’s opinion Is very important. I can find different
views of things.”

“What I learned is, if I don’t say anything to anybody, people never know what’s on my
mind.”

“My most satisfying moment was when people asked questions to our bloc resolution.
After we Introduced our resolution, there were so many questions from all countries



and I took notes of every question to answer it. That moment was very busy and I also
think how to answer the question... so I used my brain so much....”

“...We could have a good discussion. During the MUN, I think we can cooperate
together well...a good point of African bloc Is that everyone was friendly and during
the block meeting every one was serious and talked really seriously...”

ZOXDICBRENREFBERARROP T, MBEBOEEaI2=F 4 BDLEMIZEY Y
TN > T EEF, EEBETHICAN- T, MEEZLZONBHAEBIEL TWEFIE
82CT&k,

3.3 BbHYIC
Ulk, BROFFEE~OSMPBPELHTEENGEZLDZ LT, FEEILRATHEE
BEL, 2OHT, AAZEBIFERALLTOIIa=r—va v OEKPEET S, W
NORETH, BERINIEREFERMIEOFEHTERINDKBELZB LI TVWAHHR, 1%
BV ETB LN HESHITADOPR T, ZORAE (L2 —BHLIIVWI)BXZTLE S,
KEIZZANDBELIODOEE (Wenger, 1998) 25|35 2¢ T, Yulx7 MIEBOES
FEEDELEW,

Asked what they are doing, one responds “I am cutting the stone in a perfectly
square shape” and the other responds ‘I am building a cathedral.” (p. 176)

Their experiences of what they are doing are different, and their sense of self in
doing it are different, and as a result, they are learning quite different things from
the same activity...this difference is the function of imagination .(p. 176).

E ARIXIT.2010F 128 11 BEBREFTRFZIRITIZ2EBEENETZ2 I LHDELOTH B,

B%E XK

XX vk (Benesse HEHAME L ¥ —) 200 [F | OFEREXFCHETIEATE-£HER/E)
http://benesse.jp/berd/center/open/report/chu_eigo/seito_soku/index.html 20104E 12 B 7 B

BE £ 2009 (REHFERI3EMBE2II2=r—va v EBTORENHOEETS) Tl 21 FEBARER
BEHEER TS —BBBRE REEXE 2000461083 8.

B#FHR5L 2008 (SAEBEFFORE) KR HAEFE

NBEF 200 [EZSTFE2I2=r—r a3 RILER) SBHER
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