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English Learning Motivation: Towards Multiple Approaches in the New Century
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Abstract
In the 1990s the study of L2 motivation provided a variety of directions which have not been seen in
the traditional social psychological approach, and further continues to expand to wider directions in
this new century. As Domyei and Schmidt (2001) suggest, L2 motivation research has reached
maturity” and “the motivational basis of second language acquisition is a fertile ground for
investigation” (p. ix). Unfortunately, however, in Japan we have not seen L2 motivation studies
embodying variety of topics and methods so far. Our aim is thus to offer some of the current
thinking on L2 motivation and to outline a number of exciting and potentially fruitful future research
directions. First, we discuss what motivation is, why we work on motivation, and what we should
pay attention to in motivation research. Then, we spotlight motivation research from three different
perspectives (socio-cultural/situational, social constructivist, and social-psychological) that have

received little attention in L2 motivation field in Japan.
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D LD L5 AR L TAONEEEL TV RNWLONRE 25N, TR
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Stricktly speaking, there is no such thing as ‘motivation’...What I mean is that ‘motivation’
is an abstract, hypothetical concept that we use to explain why people think and behave as
they do... .Thus, ‘motivation’ is best seen as a broad umbrella term that covers a variety of

meanings. (p. 1)
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LA, BT OMIETIE, ZNHIZOWTERNZH R L TEBL ZERRAIRTH S,
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E) EOBMEMEE BRFICANTZ 7 L—AE LTIRZ TV D EERIRTX 5,

FEHEZRVEBHEERE 1) V-] @D, VY —REDENZEHRTL5E
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DOEIRICE TH RO, R XER T 7 o —F 33 TlZ SLA IO BEFHRATE I —EDER
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(Nikolov, 2001; Syed, 2001; Ushioda, 1996a, 2001; Williams & Burden, 1999; Williams, Burden &
Al-Baharna, 2001), BEDOLEMEZIER Dk & L TEEREME L T BT T2,
TN ODFEITHIEICHIE L TR O 28 %E 3 RICENT 22013, ¥idEkmik

(semi-structured interview) NHUUE INT-ZFET — % ORIR, (b)Y > 7V OFIFR{L,
(c)grounded theory® IZ L HEEXEZ SNT—ZDOHH, L) ZENTE D, H2IT,
Ushioda (1996a, 200D)i%, 7 7 > AFEFRICET 28O MR S D2k L 2R FEDRIE TF
WEEEEIC > TIEL, TOF@ET —F2MINL T7 7V AEFEORELSTT-F
BHEOBEOL(LZFE/ VIC L TW5,  F7z, Williams, Burden, and Al-Baharna (2001)/3,
29 ZHOEBEERENE 13 B OB FERAEICK LT, BRELOT o — b & HEEbimEs
FNEITY, GBI () ORI - KRUZ-DU T grounded theory (2 K A FREREY 34T
21T, SMEREFE OB A R BERR OAE ) O ERERA TN D, Zhvh HEOERF
BRI X DBBETITARSEI, Domyei 2001b)25EHT 5 &6V, BR9FETIIREENEHE L
I OB Z BT, SMEREFE OB~ DIRVEAEZFE O & ) sz T < FH
o,
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DELHHWDHY Y —2 T LOBURMEICBWTIRZ, FREN ALY V—2LED LD
BRI H D & EIZ, SNEEFEA~DOED X D RERET T N EEN D DD L9 IR
LTI, S BEMNEREAHTRFTE CIIFEHAO G L1372 - Tiedo T2 b,

FEEL) VAL OBRMEICEB L, ZINLEFNIEMAZEXITVICTEHT-H0
T2, BRT -2 L LTUIHCEHR L L O TIEy, BRI, REERROE
FLERA BT AIUNER L, £ VIR &2 ki & stimulated recall 238 L T 51
T FEFOREGEET 7 A MEL, ZDTF 7 A k% grounded theory | ZF SN THERR L 72 5,
FEREOEE BIKET DL, Wb Tk OIEENRKEIZR D, LLRAD,
—HZO X I L TRk S -Bi S, EEROBIZR T D 2 U722 3R 2 BRI
ML TEY, BEZHATTOHERFIZE > TIF ATOBEHIEICER LT-8TH S
MEUZ LD BRB TGN DOH Db D L7 %,

BEIZBT DY Y —R L FEBEOBMRER 5 ORI A, TBEOFIIGEHE D
SHRIC R % HEEEFE OB Z BRITR S VICT 5 Z £ 2 B L7 Kimura (2003)T
IS SU T 7 e —F R BRI & L CHGE R OO AL AR AT, £ T
1%, 22DOFEHENREREOZ A7 TN ZELE T DONIOWTHRZMZ 5 & &
BT, MEENZ A7 2FE LB, REE B HOUKGEHEN L L TOERORRZ
PRI E DD 2 L Ic k50, DR E 2 - B3R BT 5 4 A2 B SR
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Z4Em O Ef%(teacher motivation)lZ DWW T H T DOREFIZE D H Z E N TE T,

REOMBIE, FHEORFESHET — ¥, REEORM BT —F 2L
grounded theory |2 K AMEFRIC LV, FEENBEFOREICKBIT L2 27 IZ8ETIT 6
TWDDOPNREE 20D Z O FIRIL, FEEGOBEE TH L, 2L, RICRZE
ST CEREA AL T A ENTEZELTYH, UL —0DORESEHFHITLIRL, #
¥EFOEED X A F I XALEHFETETH, BEPIFH& & HIZVDNIEET 20080
S ATEZ D2 LITEE LV, SRS E & BT, FEDRED ST 28I
TV, B & & HICFEREOEEN Y V— 2 L OREME BT ED L I IZET 500
BT HZEBSHOBETH D,

2. HAEFRFE BT SNBHNEEOTAGERE | R ERNT 7o —F
(FHEZ)

AT 7o —F T, SNEETE BT 28T 250000 b0 & LTTIERLS, #l972
HLOE LT Z, AEABICAESIHD > TOSNEREHEN 2 EED b, £7-80
£ D RIS EIRFE AR CREL, ”%iﬁ@t*m<®ﬁx&miw@@ﬁm%&A%%
RCEROHEGRICL TE 2 5, @BFEFEHICBI 28 AR B &R L72EE, £
PRSI T D O, MW THLFEEEN NI FDET L ERIC bt@ﬁa
BITREE DL TV ZERTELNE WD BIZHADTIIRNA I by, T2 Titiah
I AHENE & 1T, BT 2 A TESE (lifelong learning) & L TEMIMRHIE TEZLD Z L%
AEE LTV 5,

NFERV B
EHEOR LD LT 58 L 1E, Deci and Ryan (19857 B CLRE B MERIZ IS < NFAYE)
T, B F OIZEOEFRIC B S D, Deci and Ryan (1985, p. 32) 1%, INREAVENEZ, “The
intrinsic needs for competence and self-determination motivate an ongoing process for seeking and
attempting to conquer optimal challenges” &9 SEETHH L T\ 5, ZAud, ARIZITASK
EARNLHENASFEEH TS 2E8EL VD LOMMEDL>TNDHE NI BZIZESCHOT
b5, E£lo, ZOWNEREEIT, EEEOMAEROR TEO ORI, KO LN T
Be Rogers (1969)i %, AEEEFIINRITEWLZ AEMIEAE L TWAIZHE b BT, #
ZEBEDHFEMATLES T D E LT D, N, EEEE BV THHBENT
?UDZYKEH%#? LTWOEEEZEKD TWE Ty — AT 6TV 5 (e.g, Koizmumi &
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Matsuo, 1993),
Deci and Flaste (1995)i3, WRERIEWEDFHEZGEFEIZOWT, TAHN REFIZEY, kD X
HNZFRBH L TV 5,

ROEZ =T AA RE R 2L, BFOLKELTTRY ROKIZRD,
FORDIEDT AN FOWET NSO THDH, THUIRRICEZ S, L, &
ZIHEZ THANIZE DT TIERV... T BB LETHY, KPRLET
HY, TLUTHERIRBENSLETHD, LL, INOLOESHAREZHE ST
WA DT TIERD, ZFNBIERERFT DT R RIZE > TUERESROTHY,
TARARBELBRIZEE L QO DB E 2L D20 TH D, (BRIt
1999, p. 134, £& T#)

ZOTHRH ROWEIE, ABHIAFEH > T ANREERE S LTV 5, ABONFEE)
BIL, BETDICHICLWEEREN G X ONTHIO T, TORROMEELZHETH, =
NEHBICEEWZ THDRHIE, HEoKRE &1 p%mzigﬁ%F%%dféjz
ETIERL, [FEEFEAOHKBCEZEESITS] ZENTELLHIREE LVREAE
HIEEEBEZDLIENTEDHDOTILRNEA D Ay, Rogers (1969)1, ﬁ%@&ﬂ&i4%
BEOMBIGIET LA T, FEEPPEL-VWERS IO REREZRMETAZLTH
D, ZTRICKY, ®RE LT, FEEBIIRKEDTEARMNEEIESOOND T LT D
EEZ T, AU, BERAFAEZERET T 2T ER SRV E WO BIBICBREATEZ D Y
DTH5,

FESHIER R

ZDX D BRNBERED, S OMEERICLVEDOONDE LEZDDITHYER
ZETHAH, Juk, WHRIEEOHERAIMEACHEW T, FEEEA Lt LD
72750 Z‘relatedness’ &\ D LS TRRBA L T\ =, Dewey (1916) 1%, [#EF It & B8
BEL CHEETH0TIHARL, A0 H%@ﬁﬁ@~%&&of%”¢5%®fkéj
wo%z@%'%”%@bkﬁA&@o&#D%%ﬂLto:@Dmmy@%zéﬁ
SRR EROMS ° 1T, FNIERIENE & A L ORHRS, NRMEHEOREBIEICE
5&%&@@&@%&0V1ﬁ%b55%@?%50@%dﬁ@%ﬁ@&ﬁ,ﬁ%-@
AR DIIRS T, 7T AA— K, #Hfl, 77 A, FRIDIHEEOMREEHOH
TR ENS, NEMEHEOTAGERE &1L, H< T THEMIEKITIZEADLERIC
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EICHDTHDWHAMHET, ZOLERITHES &) BA 0 THIIER & NHYE
K& DHEERIC LY ZOREERE DRI N, BRI B8 2%
IR DNFEIEEDZ LB END LD THD L EHITEZ D, DE 0, Bl 1T
SXHARDPIAFAET 2 DO TIEdH 5203, Biigs: EHINRERRE L V) A TR 2254,
A HERNICRET 20 TIERL, FEEDHE L QO DHEEERE(E, 288, o
finfE, R OMEE) DF T2 TE - HECEE R D84 &0 Tk %
MADRETHD LN ONEFEOFIRTH 5, FEEFEDO T THEEBEFE 2T LIFEN
ISR ERD, FEEBEPHASIIBIT2ACOEBICER L R L, Mo E g
W R B2h b BEMEZ A (WD) LT 7222 518, FOBkiT
HETXCHEDIF PN &V D XD AR BRI L BHICHELZ T Lok
ERYR b O TIEAR, KBV L0 L7220 25, ko T, EHITNREIES
WAL LTZfEAD S DT, HEORHMADR TR SN TN &0V D E XTI,
LB EROBR AN ONREEE B2 Z 213, 84 L v K&l (Ham
B, HEBORO X D72 XK) O TIRZDZ EEAREICL T D,

BN & NRAEI

RO EBERR LV D LD, FIRFIC B RO EERE TH H Y (Dickenson, 1995; Ushioda,
1996b; Spratt, Humphreys, & Chan, 2002), ZiUZME & OFAEERIC L W EEL T LD
TdH D(Little, 1999, 2000), FEHEDONEMEE E > T &0 D 2 113, FREFICEA
WX DRBEDEWNIHDICE L, RAICEBEENPFAZ TETNDENI ZETHLH S,
FEEL, (LR L OWEEROP THBEIEZ XL, ZO/REE L CHELESES
~E AR LT <, Deci and Flaste (1995)i%, PFEAIENE, B MR L O%ESRITMEELC
BRL WA ELTWA, 2T EROEFHEDOE Z AR EROMGHRE LEET 5
LDOTH A,

TIE, FEAEOBEMLIZED L) REREIZBWLTERIN TV b DRDES 5 I,
E£7, TOODOHEBFERRFEIZ OV T U2V, Little (2000)1%, FEEOB#BMELY EH
L EERFEEAI & L C, learner empowerment, reflectivity, appropriate target language use %255 C
W5, BHEIRE+HSBE L CGEA L ETZORANCHES 2618, WREHEEED 5
ZELAEETH D EEEHITB 2D, Leamer empowerment & 1%, FONCE L THEEL 2 /- X
M, IRREZ 5N TWEHE0W)H ZETHD, T, BERSMHEMNREEIREEDZ L
ZERL, BRI OGN T 0w 2D L TH Y, BN FEE L2 +DIC BT 5 -
WXV EETHRR LTV W) HEEED Z & % &3, #ifidAiE L #dg-2E 07 0
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T AOTTOMIE (FBEBEORE, FEIEBOBER, FHROE, EALEROFE T
a2 ZAOFE) ICBWTEMLBLOHR 2T, FEEICHERE 525 Z L1,

empowerment ZIRZIZLTW Z & Th Y, HEMOHFEFIRH & BB FEDONERLE
DITEHEIZ BT D, Reflectivity & 13, TXTOEZFO T o AZNEOIEEL TV D
ZEERERT D, FEEIL MEFATHANENWS Z2E2EZHZLICLYBROFY
WCHEEZFROZ LN TE D, HEMREEFEICBIT NG &1L, #ihL FEENEEL
T 7t A0HRAE L VHBNIL LD T2 MFARNEBINLEEE Y, ZOBRIXF
BRICHEMRST 5 L [RIR, BERNITRET Dk 7t 2 THH 5, Appropriate target
language use &1, WA ZEOFHOFEETERE L TEESHELERT Z L 2EK
T2, FEEIL, FEOYHEME)G, BORADOT-DICBESELERTHZ L A%
HHEND LD REERAIKFEEE S HRETH Y, FEHEORNEFRESE LD,
AARMOER L LTHESHEHEMRT2LENSH D,

T 5 D learner empowerment, reflectivity, and the appropriate target language use DJF¥EIT,
THNEIMSELToH D & LTTIERL, 3ONEHEIZEBRL WD W) KRR R %
Rt LT 5, B FEEE OP & B T IFIST 272 61, EFLo 3 >DJFEHAIT
FERIZT AT V) BRAIEmE AT LI ENETMER S D) LD E
AYRE 2SS SNIZFOOEFREZ R L, BEICBWT [E@2#Hx 528 LTAENE
EBETCHILIAORSIENTE D,

L L7e3 B, EHEIZIHWT Litde Q00DAMREE L7122 60D 3 DOFIICHE D54, 7
BHENZT TETREDHE Y AT LMIBT HHERBPHE XkE +0BE L dn
670 M, BEMEZED DI SICIONENEESHRICED NS T E LD
%9 (Dickenson, 1995; Ushioda, 1996b), L7>L, BEMELH LONKT L HEEIZHA
AENTWRWEREIZNWD BARARBEFEEDO L SRy — A TlE, ETHBEKAITE
fZmH 58 ) RERE AT 2 Z LT, ZEEONENBIRN SV, RE L TEE
HICHEMNFAEZ D EBZLFNRYTHD, CEFITELD, HARNFRBRFEEITIL,
IO LS REEEOBEOEEE (empowerment, reflection, the appropriate target language use)
ZHPRINC TR, BRIICREIZEAT 200880 JU@REVW R L5, HERITS
(H#) 2032 2 L7, BROES, BESEZEHT 88, 20OEEa2fEML
TigEm§ DS FEREFEICEZH 2 LICLY, HHIIFHOE L LA K5 L(NBHIEIEE),
fERE LT, BRIRY RDENZHIIOT DL IR DEBRLHFNZE TIHRWEA
I BIxIE, FEED, EEAEANL THE L BERZ RS2 LI1cky, £/-80#
M L OBl RT 2 & lic Ly, BEOFEEHHTH L o125, BIRD
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Ha, BIESHEAERTLIRER, 2os@2FERAL CGEwT dMEL2 52005 LT
0, Fo, BLLESRYRH L LKL N D50, BORABIUME L OB RO
WRZEAERDZ EICLY, FHoORICBEEDPBRICEDNL TV, FEEIL, 20
L O ERERT, E@BTEE L L THLH-EOBEMEAENRT 5, NEMEET, s
EDOFEEROBTEED, TOWBLRET, FEHFIIEELE-FEE~LAEL TN
DTHD,

O XD BRHERNFE ORI B O RERR A5 121E, BEIRI BRI TE
wE L, oStk T — 2N i (BRI, mE, B2, K- 73U F7RE) 28
T 5 ZENRHEE D, IHIZ, FOT7T 20 LUMRRIE, WFEE OBEIEF
F A BT 5B RO E, WRRFEEL HHICEBRE L TUUTThh A2 X&ETHA
V. TOTHI LKLY, SR EEREL OV ADH TR 5 Z L3 ATREIZ2 5,

3. WEBEFEOBRMIT LAYl a=b—va v R LEENT T o —
F \BET) |

FEOEHE O OB FEE L FRERE () —RX) EOMAERPTIRAD Z
LR, ZOEE S L OMD Y OFR TERFICED X DB T A0 B REET 5 2 LD
BEE X IERMORMD 2, L L, BEOIMIILN 5 RIE S EIPRC 2 REZ ZE
L THMNERBFEOE®RE B LW O \BALRETHAD, 2F 0, JEEEZHLEHD
APBEHNCHG, ZOTAT T4 TA =2 T O E 25 b0 THLHZ LaE#L
FRETHD, FrllFEEEEEOP THERBAEORME LTa I 2 =7 —32 3 VNI
MICHLHENDICONT, #ELOODa I a=br— 3 edh, ATE~OREER
BURVEIZ & 9 B A0 LW o T DI R e BR A HEF IS AN A VBN E E - T
W5, AEITIL AR O TFIROMFE L BRI, Ebalao=r—va o370bb, £
fbERE L o/ hE L MO BEROEES 5 2 2 Hiy L L7 3855858 o8 fF i ic >
WTEZ D, £7,1) A FFEdi s Ut OB e 8T O S TR DS RIE 4 5
FIAREMT D, 2) W T A THRELEEETITOET VAR S RIKSEEIERE T
BT 2l A ERT 5, 3) I 6L, EWETHITIIZED —>DFE IR & L T Willingness
to Communicate” (Z I 2=/ —3 3 %3 KHEE) LWwWora 7 MEENL, BARICE
TORETE EOBELR U D,
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L BT Zadull LTt DBRER 20 BT 5 & O A % 0
B EHIEWE (integrative motive): it 7 /L — F~DBAKAIEERE, L 2 7 )L— T ~DREFE, KX
L2 3Yb~DHEIRFFERE EOaIla=r—ra VA ANICE SE4 78T sEms S

TS (Gardner, 2001) & EFEN TV S, ZOBEEZ P OLEIIZHE -7~ Gardner DHEHE
FT/L(1985)Tld, HARIRERE (integrativeness) S F B B Ak A 20 L, B 28k OB AE
FREOEREHHATHL LTS, T F2UE, ZOEELFET NGBk
F%%o(b\éﬁ YDy, EOIUUIZHEIR N B A0 72 0D E N EEFE R
L, TORE, BEOESWNNIEETHEVWIBEZFTTH D, FIZITERT SO0 AN
Z RET DHRT, RV M NGELZFE T DBROBMM T 2 E 2 BTN TITE oA
L,
[El{b~ DI TE fear of assimilation): Clément (1986)7327 L7~ = OBEAL, HiihyEik L &
BOBNRIZ > TV D, DFED, FBETAT VT AT 4 — DIEFIZS H SN TV OB
E (VEERBFEE) OWAND, BREDSHELFETLHEOLEEZELELOTHS,

DG, FHE~OEFUE RO L FEBERIIR TT 25261 T05

Eﬁ%é%ﬁ"]f\/f’ Z U 7 4 —(ethnolinguisitic_vitality): % Fik S B8R T, 3@5%5@0)%
DENEE 2 DBECE IS TH D, Giles, Bourhis, and Taylor (1977) i, 1) the social
status of the language, 2) the demographic distribution of its speakers, 3) its institutional support
FOBHEESNDEEZTCND, BARIZBITS T#EE] 13, X:/;/(57<75>u—1< ?ﬁ’%%%
BOWTHUERHE Lo THDZENONL Z YT 4 —DRNVEFE LSR5, ERINEE
BT, XA Z YT 4 —DRVEREIT E B A iR L’@ﬁ“bv‘:ﬁimf%é

U ED XS, AFF et U tha DR I X 28T FEIc T, &
%%@#”%EM%747/7474~ WIRSBEDLDHDE L TIRZ TN D DOPFRT
HD, B EHErEBETLHIEL TEL S N —OBENCHENSIEL 2 A7, B
BEXUEDOR Y IAZ BB LY, BESIUHIT A T2 T 4 T 4 —Zhinb b EEZ ST
D, ZOEWKRT, & EFRPHEBOTFEITFR CHA HMOBR L —RERT 5L LT
V% (Gardner, 1985), —77, HATIIHHHIMNEREEE & O b7 <, TR D
P LOBEBERTH o720, BIESEL - sFE~DEERR) DY I I#ET
bole, ARTEFREEZINEREL LTFET 56, BE UL T AT T 4 7 4 — Dk
(ITDRNBBRRN, I FEEIZ I a=r— a b BT DHEENRZIC, 72,
LiEE e LTFE LY, XEE AARRIERT A58V OISIZ L ADERE
KNS DRENRL, MHABRTEHEIE N SNHERIC ORIz, LaL, =3
a2 == a VICEREEHE DERPBITT 2 Z LY, BEAAVCTUTET S 2 L2 EkT
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Do O ESD EIh Db LT, FEFIIFGENRITERRAST 4 A2 —A0—Im%
GlEZT D281, TORE, FRIEENREROEEN R 250 L Bbhd, 2
FY, BEEESTEBEZIZI2=7r—2 3 UETHORMAERT U TEHE-SIT-CRhESER
EEZDUENDHD, A 2= —aETAHLEESNDLHE~OREE, HEilEhk,
= a1 H A2 (language anxiety)’2 F A EET AV ENELHDTH 5,

2 REESUERTIRIIZET U7 RE ORERK

Gardner OEMERHITHIFEIZ R O 5 L 9 2BMIFZE TiL, XI5 0 b DR & RIET 508,
&S5 AL THB I NTHEDT- O DO RE A2 RIESERS B2 25 TE0E E@HAT
HZEIZIEEN DD, FRC T2l a=F—2 3 VAT HHRT~OREE - BEftEhl ) 13, 5
BEOREL BIESEOHBBRNEET 20T, FFERNICBIT IR EEORKEE
BINAZN T 4 =R REBEFETHERZE E A THEMITERL, & 6T
ENFIRER L) ITBMENCERET AL ELH D, ZITIE OV o=k AD—fF L LT,

NERRAVERME ] LWV OS2 BT 5,

(EEEERME] BARIZBWT (358 NSRRI 5 ERE U-EERME), ERRYR T
FAOEER, BARUSNDHF DOm0 28 L 5 L4 A8, B (b, SMNEA~DRERE
R ERAERNR A L O E LTS TG EZ AW a I a = — Y a VITEICEER 5
A% EBE LTz, EREL 72507 E (FEHEHOME  (Yashima,2000) , 7 A FFT R
MEIC L AEFEMORZE L) 2 E 2 C ERSERME 1T T 4 BEE SRR SN
ALEFZ L, 1) BUbFA Y 2T —3a v (BIUbA~DBUIK) S S35 2 78 4 H1E
A il WAARIUEEIY, EERDOELDH N2 EHV G500, IMNEDAN EKE
IZ720 700 T, 2) BbiEaaEREE (BB REZ LT ANEPDY 2R L 5
& DG . BARISR TR FERENEANE o EAGEZRY 20, /S L, BEIS
EDOADBL TEbER-7-70 B, 3) EFERIRREE - {EEh~DBI.C i - F7e X E
BREERS TE)\ N TAIZ W, ABSNHEO 2 M SIdbE T 72V 4) (5 To R E0E FRRRE
~OBL UUTO2IEE (AMEICET A =2 — A2 LRI, ATV T 5, HMEDE
BPHREFIZOWNTHEEPRA L L<FELA 91572, Yashima (2002) Tid, ZOBEEE
FEER, WFEH, BEaI 2= —2 a3 ~0BE, 3 a=F—32 g VAT IHEN

(Willingness to communicate) D % & 0 B & 4T 2 VTt L, TEBERIERME] 23
FEBHITHKOO ZEER/LTWS O
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3. Willingness to Communicate (WTC)

BT AFZEIE, R 2 R TANAN D 2 R TV AN, 0203, 5 S8 DR
RAREE, (23 2=0—va 279 BR) WIOLT5EX S Th o, TR EERE
THDIE, (TAZLELD EWVIEMRT, ZHUITEDIZZOITANTE S L) EEBIHK
HECREEE NPT 5 L\ 9 B 2285 < . Maclntyre, Clément, Dornyei, and Noels (1998)
X WIC OBEEET VAT L, BUb~ORERE - @i & RIER OBtk
CEB T HERE, MEOE EERES, BER Etke REANERD, BHHIIHED
SoTH SEEHICEL 5 A OMBERE I E LI, WICH, txa3la=/r—3
VOrEFCOMFEIZEE S <A (McCroskey & Richmond, 1991)C# % 733, Maclntyre and
Charos (1996), MacIntyre and Clément (1996)72 E13, /S AfiEHT 2 AV TH . SrBICBIT 5
WTC OFEER O34T 237, FEHEREOMR e & & OBFEL S LT\ 5, WTC IZIE,

(2] LW IR RER . TFRERNIORE] &0 ) RBERY L ER A ERHIE & =
DN, TNETOMRELE DL L, F—SHmAMEIRRSH FBrxA~—Ya T
FETAHEBEOR D NOYERLEDORENRKEVD, HRAEDR O FEE OGRS
DEEN R E L (Maclntyre, Clément, & Donovan, 2002), A ARANDHFFEZEEOLAE L H S
DIHGES % & O RIS 570 WIC IZFR< 895 K 9 THh % (Yashima, Zenuk-Nishide, &
Shimizu, 2002),

HAUZIRS 2 HGEFEH OB IT 252 2 LT, WIC 7 /WL, R Talia=r—
& T LR ANE LZGGIS, FEERSTEITENIEO L) REELZZ T 5%
BRLFAMETH D, UL, BEORAK, L OMEEROHRTED L 5 IZNFRIIE
EREDN, BENRFEHEVDE ODEZMEANIC E @I L O &3 5050 Fm &
MEMTHITH D, BENFHEREOH CTEEEICB I 2B A RENICRIEZ HHAT
&L, BTEIROOHISAY S BARICER T 5, WHhITHEDRIZIAS 5B k=a 2
a=—va Ot HEERNEBET LV OIHATH D,

7P FERLE U DB e BT TR, T E CRBEARAREL, £ D
Bk A RIES 2 ERMFEN L ThH o7, HREORMRE Bk L, EAFEZ RO X
O EFTAHFERIST CIIAMITEI OGS 22 5 L TIRANH 5 Z & IIATEI CHafi L
BV THD, FHEEOALR LT, SHBERALL 2 2= —2 3 U2 EmIZK
A5 ETHMdm G, AR TH D L [AFFICHESMICER SN 2MEm L H 5, £,
HARRFRIRRERE - UL - BEBER 2 EEADOHD 11 | BEET DLV 0RH 5,
Fhwwz, aIa=/—3 a3 JFEICXTT 5 “dialectic approach” & L T Martin and
Nakayama (2000) 2MBERT 5 L 912, A2RFaIRMEAR &, R8T 7 o —F 0|

g5
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HZRBRZMEaTHI LT, TOBMEIZLVHEZAL ZENTEL I,

oY

R CIRARENTZ 3207 7 —FE, BREWVIHE URIE S LI-S3EFE TR
BLEWETT~OT 7 u—F O REN: & FOMEME AL THH L7, tha3ubny, R
7 7 a—F Tt HERGTEEENY V— R L OBREEIZBOT E D L (T8RRI
BAD , RN TEENT 7o —F ClREisoRE L AEE L OBR), a0
FHT 7 r—F TiE (SO TREOFFOEKR L BMTT & OBR) I TELER
MUTEZ, ZHE3 DT T a—F LaknEn) BIETIEIRL, Z0MhoT 7o —F
b E Ok R ATHEMEDSIETER I D L 0 D BIRTH D 1, BIAIE, TF, BIET 0
ThHhHEEDLN TS HAROREHERRKEZ B2 5L, FREOEKAL Vg T
S FEMEICINZ, (INFEZFOEREA KD TWAEDH VN H  demotivation 5 (e.g.,
Dormyei, 2001c; Ushioda, 1998) DT 72 0 @&V 2 D, 2D ~ DD FFMEDHIZE,
[FIFFE T CHROMENANEFECTH L EEL D, £, TNHOMFEIL, FEHER g,
Schumann, 1998; Tse, 2000; Kimura, 2003; Nakata, in press)% & 7=, O THIUL LV HEW
RRIZEATELDE D THAD, 61, WEHEORNE L Taia=r—a M
ATEICHLEHEEN TWAHRAE, ala=r—T a3 8T L 0BG TOME
(Yashima, 2000; 2002) b 5 /R HILNR D # REHLTHA D,

L L R EM A F I 2 T BHERENE L V) L OB NFFEXSIZ LTZFE, Pintrich and
Schunk (1996, p. 22) MMEfT 2 X 912, ZHAREEOMRFEILY 7T— X 28T 5 2
SIZEY, ToREICEAS L S 2 ENTE LD, BL, TNIIEECEROMET
EEROIUEEI WV E WS Z & TiER, 8% - EmE RB LUV OHIEFEICRBITS
—EMEAKAHETH A D, HERICHT-0, PSR L R 2 EOMIm 2585 E L, HH7ERm
ARG LUWDFZE FEZ VT, FIZE CCHO B 2R 5700 HFTH RE ARG 5 Z &1
BhHIRBIE, KEEZRMD D Z L HAREIZ/2 DD TIXRWTEA DDy, £D X D 7eii5ehH
HEZ FNODOFEREENE LS E-IN TV o722 00F, Bl WO BEMARER LD L
FTOMPL TN Z EBAFEIC/AR DO TRV EE S, bbb ZORVEDY 23
TN TINE T,

AfElL, Rk 1 3FE 9 B, B RKRETITONZE 4 O RIKRFIEEHEFEEEKREI
BUTAE - BT By wa EEESE BT AT - 87 Fa—F
WCIAT Tl 2%E -FTIELTZ LD THD, Kime ELHHIIHTY, EBREBOIAEF )
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CIIEERERAZTAEE L, JWELTEHOELRLET,

jas

1 AR TR, SGEFE OB I RELERZ T HI0Hh720, ZRELOT 7 r—F|Z
BT 5wl A Zwm L, TOHRICESOTHAWSGRAFETECERT 5,
2 ANENIASE, AGHNIEBINREM TH 0, BIBRO & 2 Ha~ER -0 L5 LEE
HIZRMBREZ B > T A, Z OEAIE, White (1959), Deci and Ryan (1985), Weiner (1992)12
BOWT MRZITANOGNTNA EEXTELIZRNTHAS I,

3 E#IZ, Dornyei (2001a) TiX “umbrella term”, Boekaerts (1995) TlZ “blanket
term” & L THLE ST HU T3, Dornyei (1998) T % “multifaceted construct”
& LTV 5 A, Domyei (20010) 38 T8 DL imtt, £ 0L mE42 BT 277
B—FDOZEM (Domyei,2001b)7> 55 2 C, BHEICIIZEENH D L HWTTE X 9,
4 Weiner (1992)3 & U} Doryei (2001¢) T, IO AR L OIS EMEIZOWTEH U
LT3,

5 Dornyei (2001c) TlZ, 6 -2 challenge (consciousness vs. unconsciousness, cognition vs.
affect, reduction vs. comprehensiveness, ‘parallel multiplicity,” context, time) &= 28T T\ 5, &
FaCIE, TR LB 3IRAIB L OB AROEE LR LEZ D L\ ) A
5, RED 2 OOMKITERZR > T L b,

6 HOEMUOHmRAMMEL, TR0 E2T50 TR, T2 bMHn4
WES D0 ik, ZOBE~D LD FELWAERIE, Davis (199595 SO Z &,

7 TV U Y—RET, WERZRBEEIIRGT, & L) AME SO FAA
FERETORAERD Z L2 XL, 23U, #M, #2707, #E, WV FaT b7k
EOBEEbEEND,

8 EWEZ Y Y —RLORERIETIE R DALY 7o —F, IRIGRIITT 7 2 —F g,
Fakam DO Lz Vb F TR EROMEG A L D 2 LI b,

9 Dewey & Vygotsky & DFEEBIRERL ERM S DIE MOV T, Glassman (2001) % 2
EBlzanluy,

10 Z 2T TEBRAYERME] OBEZRE LD, BEMIZIT TR CORELFZEE R ED
NIcarv7HAPE2ZEE L THERTLIETHA I,

11 FxD&EZD [T 7Tu—F) L, LT LBEFECBIT L7 —ZOfE
(data’s triangulation) D 5 & S 46 D TIXRV Y, AFFEXTSR & 72 D EME ORI 2 5 E L 72 %
&, TOMEERICL VT — 2 2@ET2O0REE LWEELHIUL, £ TRWES
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