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Introduction
The Learning Environment of High School Students

As most Japanese high school students are aware of the importance of English, they begin
studying it in the hope of acquiring a fine command of the language. They, however, gradually
lose interest and self-confidence in learning English as their schooling proceeds, and some
students even show open dislike toward English. Several factors can be proposed to account for
this change in attitude.

The most influential factor affecting students’ attitudes is the entrance examination. Achieving
test-taking skills, such as translating difficult English passages into Japanese or solving puzzle-
like grammar and pronunciation questions, is so important that the original goal of acquiring a
command of English is often replaced.

The second factor that can decrease students’ interest is the reading materials schools have
adopted. School textbooks generally consist of several intensive reading lessons of different
reading materials with grammar and comprehension activities at the end of each lesson.
Therefore, by the end of each lesson, which comes every sixth or seventh session, many students
lose the gist of the story. Thus, they complain that English is uninteresting and confusing.

For the purpose of encouraging students to regain their enthusiasm for and joy of learning
English, and at the same time, with a hope that students would become good readers of English,

I adopted an extensive reading program for second year high school students. As many
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researchers have shown the effectiveness of extensive reading (e.g., Elley & Mangubhai, 1981;
Mason & Krashen, 1997; Robb & Susser, 1989), I expected that all the students would jump at
this new strategy of reading. However, as the program proceeded, the disparity in the amount of
reading students did became enormous. This inspired me to investigate what motivated some

students to read more than others.

Motivation in Second Language Learning

The role of motivation in learning a foreign or a second language was first examined by
Gardner and Lambert in 1959. They claimed that second language achievement was related to
motivation as well as language aptitude. According to Gardner and Lambert (1972) motivation
can be separated into two primary types: integrative orientation and instrumental orientation.
Integrative orientation is based on the personality of the learner and is oriented towards
understanding and assimilating into the target culture and society. In contrast, instrumental
orientation results from a utilitarian value of learning the target language, such as getting a good
test score or a better job.

Gardner has focused his studies mainly on social psychological aspects of L2 motivation, and
this approach largely dominated the field until the 1990s (e.g., Gardner, 1985; Schumann, 1978a).
However, this line of research was mainly conducted in ESL contexts, where English is learned in
the target culture.

Mentioning the differences between ESL and EFL situation, Dérnyei (1990) stressed the
importance of the social context and environment in which learning takes place. Crookes and
Schmidt (1991) also pointed out the limitations of the social psychological approach. As a result
of these studies, the main focus of motivation research shifted from social attitudes to classroom
applications (e.g., Brown, 1994; Clément, Dornyei, & Noels, 1994) . Taking into consideration the
results of a study by Clément, Dérnyei, and Noels, Dérnyei (1994) extended the framework of L2
motivation to encompass three main dimensions, the Language Level, the Learner Level, and
the Learning Situation Level.

Considering that most Japanese EFL learners study English in a context in which they have no
substantial contact with members of the L2 community outside the classroom, I have adopted
Dornyei’s framework of L2 motivation which emphasizes the importance of social context and
learning environment. It is important to consider the social environment where the entrance
examination to higher education is the main goal for most high school students. Several studies
have investigated the influence of the entrance examination on high school students’ motivation.

One of the earliest studies on motivation in Japan was conducted by Yoneyama (1979), who



Motivation to Read English Extensively (Takase)

investigated the attitudinal and motivational factors of 123 junior high school students. Yoneyama
and his team found a high correlation between instrumental orientation and achievement,
whereas integrative orientation showed only a slight, statistically non - significant correlation with
achievement. This result was the reverse of Gardner and Lambert (1974), who stated that
instrumental than integrative orientation orientation is less likely than integrative orientation to
lead learners to success. Yoneyama maintained that English teaching and learning are
inseparable from socioeconomic surroundings; that is, the society where the participants live
demand utilitarian values from foreign language learning. In Japan, for instance, as English has
been considered one of the most important subjects on entrance examinations to higher
education, students are likely to be instrumentally motivated.

In contrast, a study conducted by Takanashi (1991) on the motivation of college and university
students indicated that integratively motivated students showed much more improvement in
their English proficiency than instrumentally motivated students did. This result suggests that
unlike high school students, college and university students are more integratively motivated,
after having been released from achieving such a strenuous goal as passing the entrance
examination.

Miura and the Hiroshima University Project Team (Miura, Matsuura, Nishimoto, Ikeda,
Kaneshige, & Ito, 1997) conducted a nationwide survey on motivation and the attitudes of high
school students toward studying English. The survey has been administered every ten years
since 1966. They examined 4,174 students from 46 high schools in 16 prefectures and compared
the changes of interest, motivation and attitudes toward English studies of the students with
those in 1966, 1976, and 1988. They found that although favorable attitudes toward English study
had decreased for most of the items, the values for instrumentally orientated items, such as
studying for entrance examinations, stayed the same, and the items, such as studying English for
future use had increased.

In the present study, I will first investigate high school students’ motivation to read English.
Secondly, I will attempt to determine whether entrance examinations affect their reading

motivation.

L1 Reading Motivation

There has been an argument in the field of psychology and educational psychology that
motivational constructs vary across domains and therefore studies should be conducted at a
domain-specific level. A number of studies on the L1 reading motivation of children have been

conducted in the field of educational psychology. Wigfield (1997) found from his two studies that
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children’s motivation is multidimensional, and it relates to both the frequency of their reading
and their reading performance.

Many researchers and practitioners have claimed that children have more positive views about
reading when parents believe that reading is a source of entertainment compared to children
whose parents emphasize the skills aspect of reading development (e.g., Alexander, 1997; Baker,
Scher, & Mackler, 1997). Other researchers found that shared book reading at home and at
kindergarten or school gives children a joy of reading, and consequently children show higher
motivation for reading in their later years at school (e.g., Arnold & Whitehurst, 1994; Wigfield &
Asher, 1984) . Baker et al. concluded “it is clear that the affective dimension of shared storybook
reading are particularly important contributors to the development of motivation for reading”

(p.76).

L2 Reading Motivation

Unlike L1 reading, L2 reading is generally carried out in a formal classroom setting. However,
extensive reading, which mainly takes place outside of the classroom, seems to have similar
characteristics to L1 reading. As a result, L2 extensive reading may share motivational constructs
with L1 reading. Elley and Mangbhai (1981) reported on the effectiveness of shared book reading
in L2 learning in elementary schools. On the other hand, if students’ perception of extensive
reading is skills development or mastery of the language rather than enjoyment, different types
of motivation may be found.

Researchers have claimed that extensive reading is a necessary component of foreign language
curriculum (e.g., Carrell & Carson, 1997; Day & Bamford, 1998) and that it plays an important
role in developing fluent second language readers (e.g., Krashen, 1982; Smith, 1985). In
extensive reading, students are required to read a large number of books rapidly with a focus on
reading for the sake of reading, not for the sake of mastery of the language (Williams & Morgan,
1989). As Smith (1985) stated, extensive reading will enable students to “learn to read by
reading.” Several studies, which were conducted on extensive reading in EFL and ESL contexts
in the 1980s and 1990s, showed the effectiveness of extensive reading (e.g., Elley & Mangubhai,
1981; Hafiz & Tudor, 1989).

In Japan, some researchers investigated the effectiveness of extensive reading with university
students. Robb and Susser (1989) found that the extensive reading procedure was as effective as
a skills building approach, with the advantage that students found it more interesting and
motivating.

Mason and Krashen (1997) found favorable changes in the attitudes of unmotivated and







































